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Rationale.--Reporting pupil progress to parents is probably 
the most widely and frequently used medium of communication between the 
home and the school. The reporting forms have evolved from simple 
instruments, which reported marks as percentages or letters, to multi¬ 
ple reporting forms and procedures. 
The report card, a prominent feature of the educational scene 
in America for over a century, has been the delight of cartoonists and 
the dread of students. The earliest report cards were developed as 
the school's major means of informing the pupil and his parents of the 
learner's progress. They were concise documents which used letters or 
numbers to rate the child's achievement in four or five subject areas. 
Having been devised prior to the 1900's, they naturally represented 
the educational philosophy of that period with its emphasis on subject 
matter. The learner was overlooked except as his behavior and person¬ 
ality were reflected in the ambiguous category of "deportment." The 
administrators of the traditional elementary school set up certain 
norms or standards of perfection at each grade level and each pupil's 
performance was evaluated in relation to the appropriate norm. Little 
or no attempt was made to consider the pupil as an individual or to 
assess his progress in the light of his abilities. The pupil did well 
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or poorly, passed or failed only on the basis of his performance in 
relation to the predetermined standards for his grade. 
Recently many authorities have expressed the belief that the 
traditional form of reporting pupil progress and determining promotion 
is ineffective and perhaps detrimental to the development of the pupil.'*' 
Recent surveys have indicated that, in general, educators condemn marks 
and ratings that compare the pupil with his classmates.^ 
Critics of the traditional report card feel that its major weak¬ 
ness is its inability to give a valid description of the progress of 
the individual pupil. A pupil of high academic aptitude usually obtains 
good grades, although he may expend little or no effort. Whereas, a 
pupil of low academic aptitude usually receives poor or failing grades 
despite the fact that he might expend a great deal of effort. There 
prevails a concensus of opinion that the traditional report card has 
failed to keep step with the more progressive changes in education. 
Schorling and Wingo list the following deficiencies of the traditional 
report card: 
1. The pupil tends to work for marks. 
2. Marks are injurious to the mental health of the pupil. 
3. Marks fail to encourage the very desirable habit of 
self-analysis. 
■^Joseph W. Hollowell and Joseph P. Robitaille, "The Relation¬ 
ship Between Theory and Practice in a Dual Reporting Program," The 
Journal of Educational Research, LVII (November, 1963), 131. 
^1. De Pencier, "Trends in Reporting Pupil Progress in the 
Elementary Grades 1938-1949," Elementary School Journal, LI (1951), 
519-523. 
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4. Letters and numbers fail to picture all the aspects 
of pupil development. 
5. Conventional marks lack reliability and validity. 
6. Conventional marks are too inflexible to be readily 
adapted to the general character of our school popu¬ 
lation. ^ 
A survey of the literature related to the problem of reporting 
pupil progress indicates that although a considerable amount of dis¬ 
cussion has been devoted to the topic, there has been a paucity of 
research studies conducted in this area.^ There is a great need for 
understanding of present practices and variations in reporting of 
progress to parents. School report cards can be, and too often are, 
ambiguous and untrustworthy to a degree wholly unsuspected by parents, 
wrote Oville Palmer in a recent issue of Parents Magazine.^ Reporting 
systems--and the marks or grades which have been their long accepted 
symbols—have become confusing. They often have lost their central 
purpose--that of reporting to parents. Alexander states that of the 
various frequently confusing purposes of reporting systems, two seem 
clear-cut and justifiable: 
1. Parents should have information about their 
children's progress and standing in school. 
■^Raleigh Schorling and G. Max Wingo, Elementary School Student 
Teaching (New York: McGraw-Hill Book Co., Inc., 1950), pp. 370-371. 
^H. J. Otto et al., Four Methods of Reporting to Parents 
(Austin: University of Texas, 1957), p. 76. 
^Orville Palmer, "What Report Cards Don't Tell," Parents Maga¬ 
zine, XXXIIX (March, 1964), 50-51. 
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2. Ultimately, it is even more important that boys 
and girls have the best information available in 
understandable form about their own progress.'*' 
There are many differences of opinion and practice about the 
purpose of reporting. These seem minor as compared to those which 
exist on which information is reported and the marking symbols. 
Evolution of the problem.--The writer has had the experience of 
working in three school systems in the State of Georgia, each of which 
used different methods of reporting to parents, and she has been able 
to observe the reporting forms used by other systems in Georgia. Thus, 
the writer became interested in the multiplicity of methods used to 
report pupil progress to parents. Out of this experience the writer 
has become aware that, though every parent has the right to know about 
his child's progress and standing in school, far too many of the 
present-day reporting devices utilized by school systems to meet this 
obligation are highly inadequate. Wilson concurs along these same lines 
and states: 
I do not pretend that throwing out the report card will solve 
the problem. However, it is my contention that along with 
competent teachers and reasonable size class, we need a system 
of pupil evaluation that makes sense. We need to think of 
students as individuals with different interests and potentials. 
We need to think of the individuals in a classroom as parents 
think of their children--not as people to be graded one against 
the other, but as members of the family with different problems, 
tastes, and habits.^ 
^William M. Alexander, "Reporting to Parents--Why? What? 
How?" National Education Association Journal, XLVIII (December, 1959), 
15-18. 
o 
Charles H. Wilson, "Our Report Cards are Failing," Education 
Digest, XXIII (December, 1957), 251. 
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Realizing there is a great need for a better understanding of 
present practices and variation in reporting of progress to parents, 
the writer feels that an analysis of reporting forms used by selected 
systems in the State of Georgia will yield significant data. 
Contribution to educational knowledge.—The increased attention 
which has been given in recent years toward the problem of adequately 
reporting elementary pupil progress to parents has made the writer 
keenly aware of the fact that one of our most important tasks in teach¬ 
ing is to devise more meaningful instruments and techniques for diagnos¬ 
ing and summarizing the status of pupils in terms of growth in knowledge, 
skills, attitudes and social behavior. It is hoped that this study 
will make significant contribution in (1) pointing out weaknesses and/or 
strengths in different pupil progress reporting methods presently 
employed in Georgia's elementary schools, and (2) proving valuable 
information for school administrators, teachers and study committees 
who are concerned with the present adequacy of pupil progress reporting 
methods. 
Statement of the problem.—The problem involved in this study 
was to ascertain the methods employed in selected Georgia elementary 
school systems to report pupil achievement and progress to parents, 
and to analyze the form, content, and nature of such pupil progress 
reporting methods. 
Purpose of the study.—The major purpose of this study was to 
ascertain and evaluate the presently employed methods of reporting 
pupil achievement and progress in selected Georgia elementary schools. 
More specifically, the purposes of this study were: 
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1. To ascertain the various reporting procedures used 
in the selected Georgia elementary school systems. 
2. To analyze, interpret and evaluate data on reporting 
procedures secured from the selected Georgia elemen¬ 
tary school systems in order to ascertain: 
a. the content, structure and nature of reporting 
techniques used. 
b. the extent to which the pupil progress reporting 
methods are characterized by items designed to 
measure the mental, social and physical develop¬ 
ment of the pupils. 
c. the extent of homogeneity and/or heterogeneity 
in the structure of reporting forms employed by 
the selected school systems. 
d. the frequency of pupil progress reporting inter¬ 
vals. 
e. the frequency of provisions made for parental 
responses. 
3. To formulate conclusions, implications and recommen¬ 
dations based on the writer's findings and data 
secured through the survey of related literature, 
which may have value for the improvement of pupil 
progress reporting procedures. 
Limitations of the study.—This study was limited to the follow 
ing: 
1. Data essential to this study were limited to the 
reporting forms secured from the offices of the 
selected Georgia elementary school superintendents. 
2. No consideration was given to pupil progress report¬ 
ing procedures utilized in Georgia's private elemen¬ 
tary schools. 
Definition of terms.—Significant terms which were used through 
out this study are hereby defined as follows: 
1. Marks -- Marks as used in this study refer to what 
goes into the school record to characterize the 
learning or growth of pupils. 
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2. Traditional Marks — Evaluating pupil achievement 
by use of a single A B C D F mark and by periodi¬ 
cally issuing a report card on which the mark is 
entered plus the incidental checking of a list of 
character or personality traits. 
Locale of the study.—This study was conducted in the writer's 
home, Atlanta, Georgia, Trevor Arnett Library, Atlanta University, and 
the Atlanta Public Libraries. 
Materials for the study.—The basic materials for this study 
were the report forms and report cards secured from the offices of the 
superintendents of the following school systems in Georgia: Appling 
County, Atlanta, Baldwin County, Barrow County, Bibb County, Brooks 
County, Bullock County, Burke County, Cartersville, Catoosa County, 
Cedartown, Charlton County, Cherokee County, Coffee County, Colquitt 
County, Columbia County, Coweta County, Crisp County, Dougherty County, 
Douglas County, Dublin, Early County, Effingham County, Fannin County, 
Floyd County, Fulton County, Gainesville, Green County, Griffin- 
Spalding County, Hancock County, Harris County, Heard County, Henry 
County, Houston County, Jasper County, LaGrange, Laurens County, 
Liberty County, Lowndes County, Macon County, McDuffie County, Mitchell 
County, Morgan County, Murray County, Newnan, Oglethorpe County, 
Paulding County, Peach County, Pike County, Polk County, Putnam County, 
Randolph County, Rome, Savannah-Chatham County, Stephen County, Stewart 
County, Sumter County, Telfair County, Tift County, Upson County, 
Walker County, Ware County, Waycross, West Point, Wheeler County, 
Wilkes County and Worth County. 
Method of research.—The Descriptive-Survey Method of research, 
employing the specific techniques of statistical treatment and analyti- 
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cal interpretation, was used in collecting and interpreting the data 
for this study. 
Research procedure.—The following procedural steps were used 
in conducting this study: 
1. Literature pertinent to the study was reviewed, 
summarized and abstracted for incorporation in 
the thesis copy. 
2. The materials essential for this study were the 
pupil report cards secured through request to 
sixty-seven Georgia school superintendents. 
3. The report forms secured from the selected school 
systems were analyzed with reference to methods 
of reporting, number of different report cards 
used per school system, titles of report cards, 
grade level of cards, sizes of cards, colors of 
cards, frequency of reporting intervals, marks of 
social development, marks of achievement and con¬ 
tent of report cards. 
4. The data obtained from the report forms were 
assembled into appropriate tables and statistically 
treated as directed by the purposes of the study. 
5. The principle statistical measures utilized in the 
analysis of data were the frequency and percent of 
items comprising pupil reporting forms. 
6. The findings, conclusions, implications and recom¬ 
mendations derived from the analysis and interpre¬ 
tation of data were written up and constitute the 
content of the finished thesis copy. 
Collection of data.—In an endeavor to secure data for this 
investigation, during the month of May 1967, personal letters were 
sent to one hundred selected Georgia school superintendents, request¬ 
ing specimen and explanations of all forms and procedures employed in 
their elementary school systems to report pupil progress to parents. 
Sixty-seven superintendents acknowledged the writer's request. Thus, 
through the cooperation of these sixty-seven Georgia school superinten- 
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dents in sending specimen and/or explanations of forms and procedures 
currently employed in their elementary school systems to report pupil 
progress, this research was possible. 
Survey of related literature.—The review of related literature 
pertinent to this research revealed that, increasingly, as the purpose 
of evaluation becomes that of promoting growth rather than passing 
judgment, earlier forms of report cards are becoming inadequate. New 
ways of sharing wider and more varied information with pupils and 
parents are necessary. The problem of developing adequate methods 
of reporting pupil progress or achievement is one that must be faced 
regardless of curriculum design. 
The following aspects of the reporting problem as pertaining 
to this study were reviewed and are included in the survey of related 
literature: 
1. Trends in reporting 
2. Essentials of the reporting system 
3. What parents want in a report card 
4. Values of marks and reports 
5. Summaries of studies pertinent to the problem 
Trends in reporting - Important trends in reporting pupil 
progress have emerged during the past 25 years. Through experimenta¬ 
tion and revision of their procedures, school systems have attempted 
to overcome many of the objectives to former types of reports.1 
•1-Mary C. Austin, "Report Cards and Parents," Reading Teacher, 
XVIII (May, 1965), 661. 
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Austin states that the term "progress report" rather than 
"report card" is preferred today. The report may vary at succeeding 
levels with some schools using a different form for each grade. 
Other schools employ a separate form for every two levels or one for 
primary in reporting of progress to parents. 
Five types of departures from conventional reporting were 
noted, namely: 
1. New symbols substituted for old ones 
2. Subject-matter achievement marks supplemented by 
listing and evaluation of other outcomes 
3. Conferences substituted for written reports 
4. Individualized reporting 
5. Informal letters 
The greatest single change in marking practice since 1900 has 
been the departure from marking on the basis of percent grades to the 
use of multiple letter grades whereby percents are grouped and given 
letter symbols. Although the set of symbols most frequently used is 
the 5-point scale with letters A B C D F, a 2-point scale, employing 
such symbols as S (satisfactory) and U (unsatisfactory) or P (Pass) 
and F (Fail), is also used. 
The literature on marking practices includes articles explain¬ 
ing the advantages and disadvantages of the 2-point scale. Bramlette 
considered it an improvement over A B C D F because, since it was more 
general, the mark became less important, and because it did not dis¬ 
courage poor students. It reduced the importance attached to marks, 
■'■Ibid. 
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and it took the sting out of the "D" when a student wanted at least a 
"C", but it also deflated the functioning of the marking system with 
reference to motivation.^ 
Bramlette concluded thusly: 
Progress in the improvement of marking and reporting practices 
cannot be achieved by the mere manipulation of symbols. About 
the best that can be said for the substituting of S and U or P 
and F for A B C D F marks is that, thereafter, the school is 
brought face to face with the fact that what it thought was a 
problem in marking is fundamentally a curriculum problem. If 
students quit working when the incentive of marks is removed, 
and the staff is unwilling to admit that they can be stimulated 
to learn only by the use of such extrinsic pressures, the staff 
has discovered something fundamental. That is why it actually 
is a good thing for a school to try the S and U marking system.^ 
Next to manipulating the symbols, the simplest thing is to add 
something to the report. The importance of outcomes other than subject- 
matter achievement has long been recognized on report cards by the 
addition of "conduct" or "deportment." 
The reporting of the seven cardinal principles of secondary 
education in 1918 set the stage for emphasis on outcomes other than 
subject-matter achievement. Worthy use of leisure, ethical character, 
citizenship and worthy home membership were obviously neglected in the 
subject-matter of study. Thus, emphasis was placed on them by way of 
the report card. 
Wrinkle states that the development of desirable traits of 
character or personality is certainly a worth-while objective of educa¬ 
tion, and supplementing the subject achievement report by evaluations 
Hlerle Bramlette, "Is the S and U Grading System Satisfactory 
or Unsatisfactory?" Texas Outlook, XXVI (April, 1942), 29-30. 
^Ibid. 
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of significant and well-defined traits represents progress in improving 
marking and reporting practices. But this involves much more than the 
listing of a number of undefined traits and subjective evaluation of 
the student with reference to them.^ 
According to a survey conducted by The Nation's Schools, admin¬ 
istrators in all-size districts recognize the value of the spoken 
message and personal contact in student evaluation. Many have intro¬ 
duced the policy of regularly scheduled teacher-parent conferences 
either as a sole means of progress evaluation or as a supplement to 
O 
traditional grade cards. 
Cutler emphasizes the "conference method" of reporting pupil 
progress: 
The conference method, when well-planned and conducted, keeps 
just about everybody happy. For administrators, it helps 
cement good public relations between school and community. 
For the teacher, it provides the opportunity to go into con¬ 
siderable detail about a child's personal progress as well 
as to get to know parents. For the parents, the conference 
serves to bring the teacher, school and classroom setting 
into clearer focus.3 
Stratemeyer has this to say concerning the conference method: 
Conferences with parents, or with a learner and his parents 
jointly, are probably one of the most effective means of shar¬ 
ing progress. These face-to-face situations offer opportunity 
for a give and take discussion of ideas that contributes to 
clear communication and for the use of concrete illustrations 
^William L. Wrinkle, Improving Marking and Reporting Practices 
(New York: Rinehart and Company, 1947), p. 53. 
O 
Marilyn H. Cutler, "Does Your Report Card Format Rate A?" 
The Nation's Schools. LXII (September, 1963), 56. 
3Ibid., 58. 
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to clarify meanings further. Teacher, parents and pupils can 
learn much in a conference situation.! 
In a study of a hundred New York State school systems conducted 
by the Metropolitan School Study Council, Mort and Vincent found many 
of the school systems reporting the use of the conference method in 
reporting pupil progressions: 
Conferences have entirely supplanted report cards in our school. 
We find them to be much more satisfactory in accomplishing what 
reporting to parents intended to accomplish—informing the 
parent on his child's development and securing the assistance 
of the parent in fostering this development. In addition, we 
learn a great deal from the parent which is of assistance to us 
in the school.^ 
Caswell points out the following problems of the conference 
method of reporting pupil progress: 
1. The greatest problem appears to be lack of adequate time 
for conferences. 
2. The need for better correlation of the work of children 
and instructional personnel. 
3. The need for more consistent practices in keeping records 
and data for conferences.^ 
The problems of the conference method of reporting pupil progress 
is further pointed out by Stratemeyer: 
1. The individual conference requires time. Because time 
demands are heavy, some teachers feel that conferences 
can be held only when especially requested either by 
the parent or the teacher. 
■^Florence B. Stratemeyer, Developing a Curriculum for Modern 
Living (New York: Bureau of Publications, Teachers College, Columbia 
University, 1957), p. 500. 
o 
Paul R. Mort and William S. Vincent, Modern Educational 
Practice (New York: McGraw-Hill Book Company, 1950), p. 362. 
^Hollis L. Caswell et al., Curriculum Improvement in Public 
School Systems (New York: Bureau of Publications, Teachers College, 
Columbia University, 1950), p. 265. 
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2. In some situations parents are not at ease with the English 
language or the teacher with their native tongue. 
3. When both parents work, or when parents are hesitant because 
of dress or home conditions to meet the teacher face to face, 
problems are created. 
4. Often, the parents with whom the teacher is most anxious to 
confer are those who find it most difficult to arrange a 
time. 
5. Adolescents sometimes do not wish their parents to come to 
school or the teacher to visit in their home. 
6. The conference plan does not result in a record. 
Another current trend which has been given some credence is 
individualized reporting. Under this plan, a pupil's progress is 
evaluated in relation to his own ability and effort. This system of 
reporting has rapidly spread throughout the school systems of the 
country, particularly at the elementary school level.^ 
Proponents of the individualized program of reporting feel that 
it is more conducive to the social, emotional and academic development 
Q 
of pupils than is the traditional form of reporting. 
In some modern schools, the periodic sending of a formal report 
card has been abolished in favor of informal letters to parents when¬ 
ever the teacher believes it is desirable to make a comprehensive 
report on the pupil's progress. 
•^Stratemeyer, op. cit., p. 501. 
^W. C. Kvaraceus, "Danger--Handle With Care!," National Educa¬ 
tion Association Journal, XCIV (May, 1958), 158. 
%. L. Baker and R. P. Doyle, "Elementary School Marking 
Practices and Subsequent High School Achievement," Educational Adminis¬ 
tration and Supervision. XCIV (1958), 158-66. 
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Stratemeyer points out that the written descriptive statements 
can be valuable means of communicating pupil progress if statements are 
incisive and really describe behavior growth. Study of letters to 
parents often reveal that statements are too general.3 
Wrinkle says, "The obvious substitute for the conference-plan 
is the informal letter-plan. A blank sheet of paper in the hands of 
a teacher who is capable of writing so that parents can understand 
could, next to the conference-plan, be the best means of reporting. 
The following difficulties of the informal letter-plan were 
listed by Wrinkle: 
1. The informal-letter plan of reporting is impractical for 
teachers who work with large numbers of students because 
it involves too much time. 
2. Many teachers cannot, or at least do not, do an effective 
job of making themselves understood in writing. 
3. The possibilities of misinterpretation involved in the 
use of the informal letter-plan are present to a greater 
degree than in the use of the formal printed report form. 
Essentials of the reporting system - According to Austin, the 
following items are essential to improve the reporting system through¬ 
out the country: 
1. Agreement among teachers in each school as to the purposes 
of reporting and as to what is to be reported. 
2. Careful explanation to each parent not only on the entrance 
of his child to school but repeatedly thereafter of the 
reporting system used. 
^Stratemeyer, op. cit., p. 502. 
2 
William L. Wrinkle, Improving Marking and Reporting Practices 
(New York: Rinehart and Company, 1947), p. 54. 
3Ibid. 
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3. Careful planning with parent groups as to the method of 
reporting most useful and convenient for both parents 
and teachers. 
4. More systematic publication of relevant research findings, 
of results of experimentation, and of surveys of practices 
by local, state, and national agencies. 
Among the items appearing on recent reports, Burton indicates 
that the following appear to be making a contribution to improved 
understanding. 
1. School philosophy and curriculum objectives are stated on 
the cards or included in an explanatory brochure. 
2. Emphasis is placed on the learner with inclusion of essen¬ 
tial aspects of pupil growth—physical, social, emotional 
and academic. 
3. Description and interpretations of grading accompany new 
cards either as part of the card itself or in a separate 
bulletin. 
4. Reasons for achievement and for difficulty frequently are 
explained. 
5. Subject headings are followed by items descriptive of 
several related skills. 
o 
6. Space is provided for comments by teachers and parents. 
Hammel fashioned a rationale in which he listed essential 
factors which a committee in search of the right reporting procedures 
for the school or community should consider and study. These factors 
are listed as follows: 
1. The philosophy of the school system or school. 
Tfi lliam M. Alexander, "Reporting to Parents—Why? What? 
How?," National Education Association Journal, XLVIII (December, 
1959), 15-18. 
n 
■^William H. Burton, The Guidance of Learning Activities (New 
York: Appleton-Century-Croft, 1962), p. 60. 
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2. The aims in teaching the various subject fields which may 
appear in manuals or guides. 
3. Bulletins and announcements of the superintendent, director, 
supervisor or principal. 
4. The stated aims and policies of the school system or school. 
5. The expectation and knowledge of children being marked. 
6. The character of the local pupil population. 
7. Records and test results of achievement and intelligence. 
8. The individual pupil and his efforts, achievements, and 
abilities. 
9. The reporting instrument itself, which should be determined 
by the previously mentioned factor, and the qualifying 
statements and directions which appear on the instrument. 
Schorling and Wingo express the belief that conventional marks 
and the method of reporting to parents cannot function properly in the 
progressive, democratic school until revised in such a manner that they 
will meet the following set of criteria: 
1. Place equal emphasis on the mental, social, and physical 
development of children. 
2. Eliminate comparison of the individual pupil with the 
achievement of the other pupils in the class. 
3. Indicate the aims of the school and the general objec¬ 
tives of education. 
4. Report the achievement of the pupils in relation to the 
specific aims of each area of the curriculum. 
5. Diagnose the pupil's difficulties, and follow with 
suggestions for improvement. 
6. Provide for pupil self-analysis. 
7. Consist of a personalized message to pupil and parent. 
■*"John A. Hammel, "Report Cards: A Rationale," The National 
Elementary Principal, XLIII (May, 1964), 51. 
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8. Be attractive in composition, appearance of printing, and 
quality of paper.^ 
Wrinkle lists the following criteria in the form of questions 
as essential in evaluating marking and reporting forms and practices: 
1. Have the objectives of the educational program been iden¬ 
tified? 
2. Are the objectives clearly stated? 
3. Are the objectives sufficiently analyzed so that they have 
specific meaning? 
4. Are the objectives understood, accepted, and recognized as 
important by students, teachers, and parents? 
5. Are different objectives evaluated separately? 
6. Are different bases for evaluation utilized which are appro¬ 
priate to the purposes involved? 
7. Are different forms provided to serve different purposes? 
8. Can the teacher evaluate with sufficient reliability the 
achievement and growth of the student with respect to the 
objectives which have been set up? 
9. Can the reports be prepared with a reasonable expenditure 
of time and effort? 
10. Do the evaluation procedures make provision for student self- 
evaluation? 
11. Is provision made for the reporting of evidence and comments 
relative to the evaluation? 
12. Are the forms so constructed as to facilitate recording? 
13. Can the evaluation be easily translated into other symbols 
if evaluation may have to be stated in terms of other 
systems of marking? 
14. Do the forms and practices serve the various functions which 
they are designed to serve, that is, give information, stimu- 
•'■Raleigh Schorling and G. Max Wingo, Elementary School Student 
Teaching (New York: McGraw-Hill Book Company, 1950), p. 371. 
19 
late interest in improvement, facilitate guidance, provide 
a basis for college recommendations?^ 
According to Gwynn, if the following principles are used as 
guides, adequate evaluation can be attained: 
1. The elimination of a grading system whereby children are 
graded in contrast with the average or with the brightest 
or dullest. 
2. The major purposes of the curriculum should be determined 
in advance. 
3. The use of informal evaluative measures.^ 
What parents want in a report card - Surveys of the desires of 
parents have led to the conclusions that parents want three basic types 
of information: (1) how well their child is doing in relation to his 
own ability, (2) how well he compares with others in his grade, and 
(3) how well he is progressing toward the accomplishment of major aca¬ 
demic and personal goals.3 
Studies and investigations, under the chairmanship of Guy H. 
Hill, reveal that pupil information desired by parents may be divided 
into the following four categories: 
1. In comparison with his group, how well is my child mastering 
the various subject-matter? 
2. Considering his overall ability and potentiality, is my child 
working up to that level? 
3. What strengths and weaknesses does my child evidence in his 
class work? 
^Wrinkle, op. cit., pp. 107-110. 
^J. Minor Gwynn, Curriculum Principles and Social Trends (New 
York: The Macmillan Company, 1960), p. 285. 
"^Orville Palmer, "What Report Cards Don't Tell," Parents Maga¬ 
zine, XXXIIX (May, 1964), 50-51. 
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4. How is my child progressing in social development, such as 
citizenship, conduct, and attitudes?-'- 
In a survey, schoolmen in Omaha, Nebraska, asked parents what 
they wanted in a report card. The following desires were given. 
1. They wanted to know their child's standing at the end of 
each marking period. But they wanted the grade to indi¬ 
cate how the pupil compared with the 'average' for his 
class—not how he compared with his own potential. 
2. Parents thought the old achievement grades were too 
general (satisfactory, unsatisfactory, and needs improve¬ 
ment). They wanted a numerical plan that would pinpoint 
the child's achievement more accurately--and they wanted 
it based on a percentage system, such as had been used 
when they were in school. 
3. Parents asked for a separate grade in the basic subjects-- 
in addition to the grade that indicated achievement—that 
would show how much effort the child was putting forth, 
how well he was working up to his ability, and his atti¬ 
tude and work habits. 
4. In the so-called 'special subjects' and in citizenship, 
parents asked that their children be marked in letter 
grades, based on a four-point scale. 
5. Finally, under each subject heading, parents asked that 
the subject be broken down into its component parts, and 
that each part be marked to show pupil excellence or need 
for improvement, so parents would know precisely in which 
area their children needed help.^ 
Value of marks and reports - According to Wrinkle, most of the 
things that marks do might be classified under four headings repre¬ 
senting four functions: (1) administration, (2) guidance, (3) infor¬ 
mation, and (4) motivation. 
^"Joseph E. Wherry, "What are Current Trends in Reporting Stu¬ 
dent Growth and Achievement," The Bulletin of the National Association 
of Secondary School Principals, XLIII (April, 1959), 154. 
2 
H. Vaughn Phelps, "How to Design a Report Card Parents Can 
Understand," School Management. VIII (May, 1964), 72-74. 
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1. Administrative functions: Marks indicate whether a student 
has passed or failed, whether he should be promoted or 
repeat the grade or course, and whether he should be grad¬ 
uated. They are used in transferring a student from one 
school to another and in judging candidates for admission 
to college. They may be used by employers in evaluating 
prospective employees. 
2. Guidance functions: Marks are used in guidance and counsel¬ 
ing in identifying areas of special ability and inability, 
in deciding on the advisability of enrolling the student in 
certain courses and keeping him out of others, and in deter¬ 
mining the number of courses in which he may be enrolled. 
3. Information function: Marks are the chief means employed 
by the school in giving information to students and their 
parents regarding the student's achievement, progress, and 
success or failure in his school work. 
4. Motivation and discipline function: Marks are used to 
stimulate students to make greater effort in their learning 
activities. They are used for the same purpose in deter¬ 
mining eligibility to honors of many different kinds such 
as participation in school activities, eligibility to play 
on the team, membership in selected groups, and the winning 
of scholarships. 
Chamberlain and Kindred state that records help the classroom 
teacher in the following ways: 
1. To know pupils when school begins. 
2. To determine what work a pupil is capable of doing. 
3. To provide learning activities a pupil is capable of doing. 
4. To formulate a basis for the intelligent guidance of pupils. 
5. To explain the behavior characteristics of unhappy condi¬ 
tions of any pupil. 
6. To make possible the development of unusual capacities or 
exceptional talents. 
7. To identify and make proper provisions for the mentally slow. 
8. To make assignments to committee work and monitorial positions. 
‘Wrinkle, op. cit., pp. 31-32. 
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9. To make periodic reports correctly and on time. 
10. To be properly informed when conferring with parents and 
others about a pupil.1 
Summaries of studies - Studies by Baker (1958)^ and Doyle (1959)3 
have sought to determine whether pupils graded on an individual basis 
were motivated to do better work than pupils graded on a traditional 
basis. In general, these studies yielded results which indicated no 
significant difference in achievement among the group graded on differ¬ 
ent bases. 
Twenty-four officials of a city PTA Council took part in an 
experiment, by Bolmeier, designed to demonstrate the unrealiability of 
single A B C D F marks in which many factors are taken into considera¬ 
tion. 
Bolmeier drew the following three conclusions from this 
experiment: 
1. Individuals disagree as to the importance of certain accom¬ 
plishments and attitudes. 
2. Pupils as well as parents misinterpret the meaning of the 
A B C D F marks. 
3. The old system of issuing single composite marks should 
be replaced by a more analytical and meaningful report.^ 
■*-Leo M. Chamberlain and Leslie W. Kindred, The Teacher and 
School Organization (New York: Prentice-Hall, Inc., 1958), pp. 441-442. 
9 
R. L. Baker and R. P. Doyle, "Elementary School Marking and 
Subsequent High School Achievement," Educational Administration and 
Supervision," XCIV (1958), 158-166. 
^R. L. Baker and R. P. Doyle, "Teacher Knowledge of Pupil Data 
and Marking Practices at the Elementary School Level," Personnel and 
Guidance Journal. XXVII (1959), 644-647. 
^E. C. Bolmeier, "What's In a Mark?," School Executive, LXII 
(May, 1943), 25. 
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Smith did a study of "Practices in Reporting Student-Status in 
Florida Secondary School Systems." This study included an analysis of 
forms reporting student-status in 48 Florida secondary school systems. 
Smith concluded as follows: 
1. The report card was the basic device used in the forty-eight 
Florida secondary school systems which participated in this 
research on the practices used to report student-status to 
parents and/or guardians. However, the vast majority of the 
school systems which used the report card found its exclu¬ 
sive use inadequate, and thus supplemented it with such 
devices as the conference and deficiency warning notice. 
2. The result of this study appeared to agree with the opinions 
of many authorities in the field that with reporting most 
schools lack the courage to cut loose from the mooring of 
tradition and endeavor to do a more complete job in this 
area. 
Wrinkle reports that an analysis of the findings of dozens of 
research studies verify these general conclusions concerning marking 
and reporting: 
1. Many schools report by use of a multiple-point scale 
commonly involving the use of the letters A B C D F. 
2. The greatest single innovation in marking practices has 
been the substitution of letter grades for percent grades. 
3. Most schools in addition to reporting a letter grade also 
report on a variety of character traits by checking one 
or more items in a printed list of undefined terns or state¬ 
ments. 
4. Most of the departures from conventional practice have been 
made by elementary schools and very few secondary schools. 
5. Most schools send out reports each six weeks. 
6. Few of the schools that have made departures from conven¬ 
tional practices are satisfied with their new practice and 
are working to improve it still further. 
^Gloria Smith, "Practices in Reporting Student-Status in 
Florida Secondary School Systems" (unpublished Master's thesis, School 
of Education, Atlanta University, Atlanta, Georgia, 1960). 
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7. The marking and reporting problem ranks close to the top 
among those about which most schools and teachers are 
seriously concerned, but since they do not know how to 
improve on what they are doing, they do not change. 
Summary of related literature.—The summary of the related 
literature pertinent to the problem of reporting pupil progress was 
organized and here presented under the major emphases of information 
concerning trends in reporting, essentials of the reporting system, 
what parents want in a report card, values of marks and reports, and 
summaries of studies pertinent to the problem. 
The literature surveyed relative to trends in reporting revealed 
many important trends in reporting have taken place during the past 25 
years. However, the greatest single change that has come about has 
been the departure from marking on the basis of percent grades to the 
use of multiple letter grades. The following favorable trends were 
noted: (a) the trend toward subject matter achievement marks being 
supplemented by listing and evaluation of other outcomes, (b) the trend 
toward the use of conferences with parents as substitutes for report 
cards or supplements to them, (c) the trend toward emphasizing the 
individual pupil's progress rather than comparing it with the achieve¬ 
ment of fellow pupils, and (d) the trend toward the use of informal 
letters to parents. 
In reference to essentials of a reporting system the literature 
revealed that though reporting systems should be flexible, authorities 
generally agree that there are certain basic principles which should 
be considered when an endeavor is undertaken to build effective reports. 
^Wrinkle, op. cit.» p. 30. 
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Among these essentials are: (a) Have objectives of the educational 
program been identified?, (b) can the teacher evaluate with reliability 
the achievement and growth of the pupil with respect to the objectives 
which have been set up?, (c) is emphasis placed on the learner with 
inclusion of essential aspects of pupil growth?, (d) is provision made 
for reporting of evidence and comments relative to the evaluation, and 
(e) can the report be prepared with a reasonable expenditure of time 
and effort? 
The literature revealed that in surveys taken to determine the 
desires of parents, it was generally agreed that parents wanted three 
basic types of information on reports, namely, (a) how well their child 
is doing in relation to his own ability, (b) in comparison with his 
group, how well is he progressing, and (c) how well he is progressing 
toward the accomplishment of major academic and personal goals. 
It was revealed in the literature relative to the value of 
marks and reports that most of the things marks and reports do might 
be classified under four headings, namely, (a) administrative functions, 
(b) guidance functions, (c) information functions, and (d) motivation 
and discipline functions. For administrative purposes marks indicate 
whether a pupil has passed or failed, whether he should be promoted or 
required to repeat the grade. Marks are used in guidance and counsel¬ 
ing in identifying areas of special ability and inability. Marks are 
the chief means employed by the school to give information to pupil 
and parent regarding the pupil's achievement, progress or failure in 
school work and marks are used to stimulate students to make greater 
effort in their learning activities. 
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The literature revealed that although a considerable amount of 
discussion has been devoted to the problem of reporting pupil progress, 
there have been few research studies conducted in this area. Conclu¬ 
sions from studies revealed the following facts: (a) most schools 
send out reports each six weeks, (b) pupils as well as parents mis¬ 
interpret the meaning of "A B C D F" marks, (c) the system of issuing 
single composite marks should be replaced by a more analytical and 
meaningful report, and (d) most schools report by the use of a multiple- 
point scale commonly involving the use of the letters "A B C D F." 
CHAPTER II 
PRESENTATION AND INTERPRETATION OF DATA 
Organization and Treatment of Data 
Reports of school achievement of boys and girls to parents can 
be one of the most useful instruments for personalizing of education. 
Even in their present form, teachers' marks and other means of evalua¬ 
ting pupil progress are important because they have important effects. 
However, to serve more successfully the central purpose for which it 
was designed, the report card should consider progress of the pupil in 
terms of growth in knowledge, skills, attitudes and social behaviors. 
The problem of creating a comprehensive reporting instrument has long 
perplexed elementary school teachers, and it is yet to be solved. 
The general purpose of this chapter is to report the findings 
of a survey undertaken to ascertain and analyze the content, structure, 
and nature of the methods employed in Georgia elementary school systems 
to report pupil progress to parents. One hundred report forms repre¬ 
senting sixty-seven elementary school systems in Georgia were secured 
after sending personal letters to one hundred selected Georgia school 
superintendents. 
In accordance with the primary problem of this investigation, 
the areas of the specific purposes are as follows: (1) instrument of 
reporting, (2) content, structure, and nature of reporting instruments, 
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(3) homogeneity and heterogeneity of reporting instruments, (4) items 
or procedures designed to measure and evaluate the learner's mental, 
social and physical development, (5) the frequency of pupil progress 
reporting intervals, and (6) the frequency of provisions made for 
parental responses to the pupil progress reporting methods employed by 
the sixty-seven Georgia school systems studied. 
In fulfilling the specific purposes of this research, the data 
derived from the samples of report forms and/or descriptive patterns 
of reporting pupil progress in the selected elementary school systems 
in Georgia were assembled in appropriate tables as dictated by the 
purposes of the study. These data were statistically treated with 
reference to frequency and per cent of isolated items on the report 
forms examined. The findings, conclusions, implications, and recom¬ 
mendations derived from the analysis and interpretation of the data 
are incorporated in Chapter III of the finished thesis copy. 
Methods Used to Report Pupil Progress 
The data on methods used to report pupil progress in sixty- 
seven Georgia elementary school systems for the 1966-1967 school year 
are presented in Table 1, page 29. 
Report card.—Of the sixty-seven Georgia elementary school 
systems investigated 12 or 17.9 per cent used the report card as the 
only method of reporting pupil progress to parents. 
Combination methods.—Several combination methods were used to 
report pupil progress to parents. The combination methods used were 
as follows: (a) report card, deficiency warning notice and standing 
parent-teacher conference invitation used by 1 or 1.5 per cent of the 
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TABLE 1 
METHODS USED TO REPORT PUPIL PROGRESS IN SIXTY-SEVEN 
GEORGIA ELEMENTARY SCHOOL SYSTEMS FOR THE 
1966-1967 SCHOOL YEAR 
Reporting Methods 
Number of 
Systems Per Cent 
Report card 12 17.9 
Report card, deficiency warning notice, 
and standing parent-teacher conference 
invitation 1 1.5 
Report card, progress report, and parent- 
teacher conference as a part of formal 
school program 1 1.5 
Report card, mid-quarter progress report 
and/or letter and parent-teacher con¬ 
ference upon request 6 9.0 
Report card and 
(a) Parent-teacher conference as an essen¬ 
tial part of formal school program 6 9.0 
(b) Parent-teacher conference only upon 
special request 16 23.9 
(c) Parent-teacher conference standing 
invitation extended 25 37.2 
Total 67 100.0 
school systems, (b) report card, progress report and parent-teacher 
conference as an essential part of the formal school program used by 
1 or 1.5 per cent of the school systems, (c) report card, mid-quarter 
progress report and/or informal letter and parent-teacher conference 
upon request used by 6 or 9 per cent of the school systems, (d) report 
card and parent-teacher conference as an essential part of the formal 
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school program used by 6 or 9 per cent of the school systems, (e) report 
card and parent-teacher conference only upon special request used by 16 
or 23.9 per cent of the school systems, and (f) report card and parent- 
teacher conference standing invitation used by 25 or 37.2 per cent of 
the school systems. 
Summary.—These data indicate that the report card—supplemented 
or unsupplemented—was employed by the entire sixty-seven elementary 
school systems investigated; however, the exclusive use of the report 
card was found in only 12 or 17.9 per cent of the school systems 
studied. Further, these data would appear to indicate that the majority 
of the school systems studied have found the report card, as the sole 
method of reporting pupil progress, to be inadequate and have supple¬ 
mented it in a variety of ways, the conference being the most widely 
used supplement. 
Number of Different Report Cards 
Used in School Systems 
The data on the number of different types of report-card forms 
used in the sixty-seven Georgia elementary school systems are presented 
in Table 2, page 31. 
One-card form.—Thirty-seven or 55.2 per cent of the systems 
used only one report-card form throughout the entire span of elemen¬ 
tary school. 
Two-card forms.—Two-card forms were used by 27 or 40.3 per cent 
of the sixty-seven Georgia elementary school systems investigated. 
Three-card forms.--The use of three-card forms was found to be 
employed by only 3 or 4.5 per cent of the sixty-seven Georgia elemen- 
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tary school systems studied. 
TABLE 2 
NUMBER OF DIFFERENT REPORT-CARD FORMS USED PER SCHOOL 
SYSTEM IN SIXTY-SEVEN GEORGIA ELEMENTARY SCHOOL 
SYSTEMS FOR THE 1966-1967 SCHOOL YEAR 
Number of Card Forms 
Per School System 
Number of 
Systems Per Cent 
One-card form 37 55.2 
Two-card forms 27 40.3 
Three-card forms 3 4.5 
Total 67 100.0 
Summary.—These data indicate that the use of the one-card 
form by the school systems was the predominate practice. Further, 
these data would appear to indicate that there is a growing trend, 
among the school systems, towards the use of two-card forms in report¬ 
ing pupil progress in school systems. 
Titles of Report Cards 
The data on titles of one hundred report cards used by sixty- 
seven Georgia elementary school systems for the 1966-1967 school year 
are presented in Table 3, page 32. 
Untitled report cards.—Of the one hundred report cards 
analyzed in this investigation 24 or 24 per cent of the report cards 




TITLES OF ONE HUNDRED REPORT CARDS USED IN SIXTY- 
SEVEN GEORGIA ELEMENTARY SCHOOL SYSTEMS FOR 
THE 1966-1967 SCHOOL YEAR 
Titles Given the Report Cards Number Per Cent 
Untitled 24 24 
Report of 13 13 
Report to Parents 5 5 
Pupil's Report Card 5 5 
Report Card 2 2 
Report Card of 1 1 
Report for Grades 1 1 
Progress Report 7 7 
Progress Report of 6 6 
Pupil Progress Report 5 5 
Report of Progress 2 2 
Report of Pupil's Progress 1 1 
Record of Progress 1 1 
My Progress in 1 1 
Primary Report Card 2 2 
Primary School Progress Card 1 1 
Primary School Report 1 1 
Primary Report 1 1 
Primary Grades Report Card 1 1 
Non-Graded Primary Report 2 2 
Non-Graded Report—Special Education 1 1 
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TABLE 3—Continued 
Titles Given the Report Cards Number Per Cent 
Report Card—Non-Graded Primary Department 1 1 
Elementary Report Card 2 2 
Elementary School Report Card 2 2 
Elementary School Report Form 1 1 
Six Weeks and Annual Report 4 4 
Six Weeks, Term and Annual Report 3 3 
Nine Weeks, Term and Annual Report 2 2 
Individual Progress Report 1 1 
Individual Subject Report Card 1 1 
Total 100 100 
Report cards used in all grades.--Twenty-seven or 27 per cent 
of the report cards were characterized by titles denoting possible 
use by all grades in the school. Of this number, the various titles 
used are as follows: (a) 13 or 13 per cent characterized by the title 
"Report of (b) 5 or 5 per cent characterized by the title 
"Report to Parents," (c) 5 or 5 per cent characterized by the title 
"Pupil's Report Card," (d) 2 or 2 per cent characterized by the title 
"Report Card," (e) 1 or 1 per cent characterized by the title "Report 
Card of  ," and (f) 1 or 1 per cent characterized by the title 
"Report for Grades  
Progress reports.—The practice of titling report cards with 
the descriptive term "progress" indicated in the title was found to 
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be in use on 23 or 23 per cent of the report cards. Of this number the 
various titles used were as follows: (a) "Progress Report," 7 or 7 per 
cent, (b) "Progress Report of  ," 6 or 6 per cent, (c) "Pupil 
Progress Report," 5 or 5 per cent, (d) "Report of Progress," 2 or 2 per 
cent, (e) "Report of Pupil Progress," 1 or 1 per cent, (f) "Record of 
Progress," 1 or 1 per cent, and (g) "My Progress in ," 1 or 1 per 
cent. 
Primary report cards.—Six or 6 per cent of the report cards 
were characterized by titles denoting use by primary grades. Of this 
number, the titles used on the report cards were as follows: (a) "Pri¬ 
mary Report Card," 2 or 2 per cent, (b) "Primary School Progress Card," 
1 or 1 per cent, (c) "Primary School Report," 1 or 1 per cent, (d) "Pri¬ 
mary Report," 1 or 1 per cent, and (e) "Primary Grades Report Card," 
1 or 1 per cent. 
Non-graded reports.—Four or 4 per cent of the report cards 
were characterized by titles which indicated their use in non-graded 
programs. Of this number, the titles used were as follows: (a) "Non- 
Graded Primary Report," 2 or 2 per cent, (b) "Non-Graded Report— 
Special Education," 1 or 1 per cent, and (c) "Report Card--Non-Graded 
Primary Department," 1 or 1 per cent. 
Elementary report cards.—Five or 5 per cent of the report 
cards were characterized by titles denoting use by the entire elemen¬ 
tary school. Of this number, the various titles used were as follows: 
(a) "Elementary Report Card," 2 or 2 per cent, (b) "Elementary School 
Report Card," 2 or 2 per cent, and (c) "Elementary School Report Form," 
1 or 1 per cent. 
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Periodic reports.—Nine or 9 per cent of the report cards were 
described by titles indicating the time-period covered by the reports 
sent to parents. Of this number, the titles used were as follows: 
(a) "Six Weeks and Annual Report," 4 or 4 per cent, (b) "Six Weeks, 
Term and Annual Report," 3 or 3 per cent, and (c) "Nine Weeks Term 
and Annual Report," 2 or 2 per cent. 
Individual reports.—Two or 2 per cent of the report cards 
were described by titles denoting individualization of the report. Of 
this number, the titles used were as follows: "Individual Progress 
Card," 1 or 1 per cent, and Individual Subject Report Card, 1 or 1 
per cent. 
Summary.—A summary of the data indicate that twenty-nine 
different titles were used to characterize 76 or 76 per cent of the 
report cards used to report pupil progress. The most prevalent titles 
used were those classified as report cards dealing with all grades in 
the school and titles classified as progress reports. Further, the 
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data would appear to indicate that the use offuntitled report cards 
in the elementary schools of Georgia is a prevailing practice. 
Grade Levels of Report Cards 
The data on the one hundred report cards identified by grade- 
level caption as found to be used by sixty-seven Georgia elementary 
school systems for the 1966-1967 school year are presented in Table 4, 
page 36. 
Grade 1 or grades 1-8.—Of the one hundred report cards 
analyzed in this investigation, 63 or 63 per cent were classified, that 
is, captioned as grade 1 or grades 1-8. Of this number, the grade-level 
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TABLE 4 
GRADE LEVELS OF REPORT CARDS USED IN SIXTY-SEVEN 
GEORGIA ELEMENTARY SCHOOL SYSTEMS FOR THE 
1966-1967 SCHOOL YEAR 
Grade Levels 
Number of 
Report Forms Per Cent 
1 2 2.0 
1-2 4 4.0 
1-3 21 21.0 
1-5 1 1.0 
1-7 34 34.0 
1-8 1 1.0 
2-7 2 2.0 
3-5 1 1.0 
3-6 2 2.0 
3-7 1 1.0 
4-6 3 3.0 
4-7 14 14.0 
4-8 4 4.0 
4 -12 3 3.0 
6-8 1 1.0 
Non-Graded Primary 3 3.0 
Non-Graded Elementary 1 1.0 
Special Education (EMR) 2 2.0 
Total 100 100.0 
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designations were as follows: (a) 2 or 2 per cent as grade 1, (b) 4 or 
4 per cent as grades 1-2, (c) 21 or 21 per cent as grades 1-3, (d) 1 or 
1 per cent as grades 1-5, (e) 34 or 34 per cent as grades 1-7, and 
(f) 1 or 1 per cent as grades 1-8. 
Grades 2-7 or grades 3-7.—Six or 6 per cent of the report 
cards were captioned as grades 2-7 or grades 3-7. Of this number, the 
grade-level designations were as follows: (a) 2 or 2 per cent as 
grades 2-7, (b) 1 or 1 per cent as grades 3-5, (c) 2 or 2 per cent as 
grades 3-6, and (d) 1 or 1 per cent as grades 3-7. 
Grades 4-12 or grades 6-8.—Twenty-five or 25 per cent of the 
report cards were captioned as grades 4-12 or grades 6-8. Of this 
number, the grade-level designations were as follows: (a) 3 or 3 per 
cent as grades 4-6, (b) 14 or 14 per cent as grades 4-7, (c) 4 or 4 per 
cent as grades 4-8, (d) 3 or 3 per cent as grades 4-12, and (e) 1 or 1 
per cent as grades 6-8. 
Non-graded or special education.—Six or 6 per cent of the 
report cards analyzed in this investigation were captioned as non- 
graded or special education. Of this number, the designated levels 
were as follows: non-graded primary, 3 or 3 per cent, non-graded 
elementary, 1 or 1 per cent, and special education, 2 or 2 per cent. 
Summary.—These data indicate that there prevailed no universal 
pattern of report cards with grade-level designation among the report 
cards employed in the sixty-seven Georgia elementary school systems 
studied. Further, these data reveal that the most frequently used 
grade level designation was for grades 1-7; while the second most 
widely used grade level designation was for grades 1-3. Further, the 
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data would appear to indicate that the use of report cards designated 
for non-graded levels is not a prevailing practice in Georgia elemen¬ 
tary schools. 
Sizes of Report Cards 
The data on sizes of the one hundred report cards used in 
sixty-seven Georgia elementary school systems for the 1966-1967 school 
year are presented in Table 5, page 39. 
Various sizes.—The various sizes of the report cards were as 
follows: (a) extra large—10-1/2" x 4" - 8-3/4" x 5-1/2", 43 or 43 
per cent, (b) large—8-1/2" x 4-1/2" - 8" x 4", 13 or 13 per cent, 
(c) medium—7-1/2" x 4-1/2" - 7-1/4" x 4-1/4", 18 or 18 per cent, 
and (d) small—7" x 4-3/4" - 6-5/8" x 3-3/4", 26 or 26 per cent. 
Summary.—A summary of the data on sizes of the report cards 
indicate that the most prevalent used report cards were those classi¬ 
fied as extra large; while those classified as small ranked second in 
prevalency. 
Colors of Report Cards 
The data on colors on the one hundred report cards used in sixty- 
seven Georgia elementary school systems for the 1966-1967 school year 
are presented in Table 6, page 40. 
Varied colors of report cards.—The report cards were charac¬ 
terized by the colors listed as follows: (a) white, 75 or 75 per cent, 
(b) beige, 8 or 8 per cent, (c) blue, 6 or 6 per cent, (d) yellow, 5 or 
5 per cent, (e) pink, 2 or 2 per cent, (f) duplicates of white, pink, 
yellow and blue, 2 or 2 per cent, (g) brown, 1 or 1 per cent, and 
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(h) green, 1 or 1 per cent. 
TABLE 5 
SIZES OF REPORT CARDS USED IN SIXTY-SEVEN GEORGIA 
ELEMENTARY SCHOOL SYSTEMS FOR THE 
1966-1967 SCHOOL YEAR 
Size of Cards Number Per Cent 
Extra Large 
10-1/2" x 4" - 8-3/4" x 5-1/2" 43 43.0 
Large 
8-1/2" x 4-1/2" - 8" x 4" 13 13.0 
Medium 
7-1/2" x 4-1/2" x 7-1/4" - 4-1/4" 18 18.0 
Small 
7" x 4-3/4" - 6-5/8" x 3-3/4" 26 26.0 
Total 100 100.0 
Summary.--A summary of the data shows that of the various 
colors of the report cards, white was the most predominate color used 
by the sixty-seven Georgia elementary school systems. 
Frequency of Reporting Intervals 
The data on frequency of the reporting intervals for pupil 
progress on one hundred report cards used by sixty-seven Georgia elemen¬ 
tary school systems for the 1966-1967 school year are presented in 
Table 7, page 42. 
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TABLE 6 
COLORS OF REPORT CARDS USED IN SIXTY-SEVEN 
GEORGIA ELEMENTARY SCHOOL SYSTEMS FOR 
THE 1966-1967 SCHOOL YEAR 
Duplicates 
of white, 
Grade pink, yel- 





1- 7 28 
1-8 1 




4- 6 3 
4-7 11 
4-8 3 









































low, blue Brown Green Total 
Total 75 8 6 5 2 2 1 1 100 
Per Cent 75.0 8.0 6.0 5.0 2.0 2.0 1.0 1.0 100 
Three times per school year.--Of the one hundred report cards 
considered in this investigation, only 1 or 1 per cent specified three 
reporting intervals per school year. 
Four times per school year.—Twenty-one or 21 per cent of the 
report cards considered in this investigation specified reporting 
intervals of four times per school year. 
Six times per school year.—Seventy-eight or 78 per cent of 
the report cards considered in this investigation specified reporting 
intervals of six times per school year. 
Summary.—A summary of the data indicates that there was a 
variation as to the number of reporting periods per school year, for 
either regular graded or non-graded elementary schools. However, the 
majority of report cards studied in this investigation indicated that 
six reporting intervals per school year was the prevailing practice. 
Marks of Social Development and/or 
Citizenship 
The data on marks indicating social development shown on one 
hundred report cards used by sixty-seven Georgia elementary school 
systems for the 1966-1967 school year are presented in Table 8, page 43. 
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TABLE 7 
FREQUENCY OF REPORTING INTERVALS SHOWN ON REPORT CARDS 
USED IN SIXTY-SEVEN GEORGIA ELEMENTARY SCHOOL 
SYSTEMS FOR THE 1966-1967 SCHOOL YEAR 
Times Per School Year 
Grade Levels Total 
Three Four Six 
1 1 1 2 
1-2 1 3 4 
1-3 5 16 21 
1-5 1 1 
1-7 1 4 29 34 
1-8 1 1 
2-7 1 1 2 
3-5 1 1 
3-6 1 1 2 
3-7 1 1 
4-6 1 2 3 
4-7 3 11 14 
4-8 1 3 4 
4 -12 1 2 3 
6-8 1 1 
Non-Graded Primary 3 3 
Non-Graded Elementary 1 1 
Special Education (EMR) 2 2 
Total 1 21 78 100 
Per Cent 1.0 21.0 78.0 100 
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TABLE 8 
MARKS OF SOCIAL DEVELOPMENT AND/OR CITIZENSHIP SHOWN ON 
REPORT CARDS USED IN SIXTY-SEVEN GEORGIA ELEMENTARY 
SCHOOL SYSTEMS FOR THE 1966-1967 SCHOOL YEAR 
Code Description Number Code Description Number 
Check Lists A 94 - 100 
B 86 - 93 
A list of traits to be c 75 - 85 
checked as follows: D 70 - 74 
F Below 70 2 
A check (v) indicates 
satisfactory growth, a A 93 - 100 
cross (x) indicates a B 85 - 92 
need for extra help 12 C 76 - 84 
D 70 - 75 2 
A cross (x) is placed 
opposite trait to which A 90 - 100 
attention is called 10 B 80 - 89 
C 70 - 79 
A check (v) is placed D 60 - 69 
opposite trait to which F Below 60 2 
attention is called 9 
A 95 - 100 
Yes or No 2 B 85 - 94 
C 75 - 84 
A check (v) is placed be- D 70 - 74 
side the quality most F Below 70 1 
often noted 2 
A 95 - 100 
(v) Special commendation B 85 - 95 
(N) Needs improvement 2 C 75 - 85 
D 70 - 75 
F Failure 1 
Total Number 41 
Total Per Cent 41.0 A 93 - 100 
B 85 - 92 
C 75 - 84 
Letter Grades D 70 - 74 
F Below 69 1 
A 93 - 100 
B 85-92 A 93 - 100 
C 77-84 B 86 - 92 
D 70-76 C 77 - 85 
F Below 70 - Failure 4 D 70 - 76 
F Below 70 1 
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TABLE 8—Continued 
Code Description Number Code Description Number 
A 90 - 100 C 73 - 76 
B 80 - 89 C- 70 - 72 
C 75 - 79 D+ 67 - 69 
D 70 - 74 D 63 - 66 
F Failure 1 D- 60 - 62 
F 0-59 1 
A 90 - 100 
B 80 - 89 AH- 95 - 100 
C 70 - 79 A 90 - 94 
D 60 - 70 B+ 85 - 89 
F Failure B 80 - 84 
I Incomplete 1 C+ 75 - 79 
C 70 - 74 
A 93 - 100 D+ 65 - 69 
B 86 - 92 D 60 - 64 
C 78 - 85 I Incomplete 1 
D 70 - 77 
E 60 - 69 A Excellent Work 
F Below 60 1 B Good Work 
C Satisfactory Work 
A 90 - 100 D Passing Work 
B 80 - 89 F Unsatisfactory Work 1 
C 70 - 79 
D 65 - 69 A Excellent 
E Conditional Pass B Good 
F Failure 1 C Fair 
D Poor - Passing 
A+ 97 - 100 F Failure 
A 94 - 96 
A- 90 - 93 A Outstanding 
B+ 87 - 89 B Good 
B 84 - 86 C Average 
C+ 77 - 79 D Below Average 
C 74 - 76 E Failure 1 
C- 70 - 73 
D 60 - 64 AH- Exceptional 
F Below 60 1 A Excellent 
B+ Very Good 
A+ 97 - 100 B Good 
A 93 - 96 C+ Average 
A- 90 - 92 C Fair 
B+ 87 - 89 D+ Poor 
B 83 - 86 D Very Poor 
B- 80 - 82 E Conditional 
C+ 77 - 79 F Failure 1 
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TABLE 8—Continued 
Code Description Number Code Description Number 
A Excellent 93 - LOO S Satisfactory 
B Above Average 85 - 92 X Improvement Needed 1 
C Average 77 - 84 
D Below Average 70 - 76 S Satisfactory 
E Failing Below 70 S- Condition (Needs 
F Final Course Grade to improve) 
Below 60 U Unsatisfactory 
I Incomplete 1 I Incomplete 1 
A Excellent 93 - 100 B Trying 
B Good 85 - 92 A Satisfactory 
C Fair 77 - 84 C Unsatisfactory 
D Passing 70 - 76 N Needs Improvement 1 
F Below 70 1 
VS Very Satisfactory 
S Satisfactory 
Total Number 27 U Unsatisfactory 1 
Per Cent 27.0 E Excellent 
VS+ Very Satisfactory 
VS Very Satisfactory 
Symbols S+ Satisfactory 
S- Passing (but 
S Satisfactory unsatisfactory) 
N Needs Improvement U Not passing 
U Unsatisfactory 5 I Incomplete 1 
0 Outstanding C A 93 - 100 
S Satisfactory B 86 - 92 
U Unsatisfactory 3 
C 78 - 85 
E Excellent 
JYL 
D 70 - 77 
S Satisfactory 
N Needs Improving TT E 60 - 69 
U Unsatisfactory 2 F Below 60 1 
E Excellent 
G Good 
S Satisfactory Total Number 20 
U Unsatisfactory 2 




U Unsatisfactory 2 
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TABLE 8--Continued 
Code Description Number Code Description Number 
No entry for mark of social 
development of citizenship 8 
No explanation of grad¬ 
ing system other than 
passing grade - 70 1 
Total Number 8 
Per Cent 8.0 Total Number 1 




3 Unsatisfactory 3 
Sum of Total Numbers 100 
Sum of Per Cent 100 
Total Number 3 
Per Cent 3.0 
Check lists.—Varied check lists, employing the use of the 
check (v), the cross (x), items to be checked "yes" or "no" and "N" 
were used on 41 or 41 per cent of the report cards to report the 
pupil's growth in social development and/or citizenship. 
Letter grades♦--Twenty-seven or 27 per cent of the report cards 
indicated the use of letter grades to report the pupil's growth in 
social development and/or citizenship. Of this number, 21 or 21 per 
cent of the report cards were characterized by marks indicating per¬ 
centage of one hundred, together with the alphabetical equivalent; 
while 6 or 6 per cent were characterized by words describing levels of 
excellency and the alphabetical equivalent. 
Symbols.--Eleven sets of symbols, defined in a variety of ways, 
were used on 20 or 20 per cent of the report cards to report pupil's 
growth in social development and/or citizenship. 
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Coded numbers.—Three or 3 per cent of the report cards employed 
the use of coded numbers to report the pupil's growth in social develop¬ 
ment and/or citizenship. 
Others.—Eight or 8 per cent of the report cards revealed no 
entry for marks of social development or citizenship; while 1 or 1 per 
cent gave no explanation of the marking system used, other than--Pass- 
ing 70. 
Summary.—A summary of the data reveals that the prevailing 
indices used in reporting the pupil's growth in social development and/ 
or citizenship were check lists, letter grades, and symbols. Further, 
these data would appear to indicate that the prevailing practice in 
the elementary schools of Georgia is to evaluate pupil growth in social 
development and/or citizenship. 
Marks of Achievement 
The data on marks of achievement shown on one hundred report 
cards used by sixty-seven Georgia elementary school systems for the 
1966-1967 school year are presented in Table 9, page 48. 
Letter grades.—Forty-nine or 49 per cent of the report cards 
indicated marks of achievement through the employment of letter grades. 
Of this number, 30 or 30 per cent were characterized by marks indi¬ 
cating the percentage of one hundred and their alphabetical equivalent, 
10 or 10 per cent were characterized by marks indicating the percentage 
of one hundred, the alphabetical equivalent, and the levels of excel¬ 
lency, and 9 or 9 per cent were characterized by marks indicating 
levels of excellency and the alphabetical equivalent. 
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TABLE 9 
MARKS OF ACHIEVEMENT SHOWN ON REPORT CARDS USED IN 
SIXTY-SEVEN GEORGIA ELEMENTARY SCHOOL 
SYSTEMS FOR THE 1966-1967 
SCHOOL YEAR 
Code Description Number Code Description Number 
Letter Grades D 70 - 74 
F Below 70 1 
A 93 - 100 
B 85 - 92 A 93 - 100 
C 77 - 84 B 86 - 92 
D 70 - 76 C 77 - 85 
F Below 70 - Failure 4 D 70 - 76 
F Below 70 1 
A 90 - 100 
B 80 - 89 A 93 - 100 
C 70 - 79 B 85 - 92 
D 60 - 60 C 75 - 84 
F Below 60 3 D 70 - 74 
F 64 - Below 1 
A 90 - 100 
B 80 - 89 A 93 - 100 
C 70 - 79 B 83 - 92 
F Below 70 - Failure 3 C 76 - 82 
D 70 - 75 
A 93 - 100 F Failure 1 
B 85 - 92 
C 78 - 84 A 90 - 100 
D 70 - 77 B 80 - 89 
E Below 70 (Failing) 3 C 75 - 79 
D 70 - 74 
A 94 - 100 F Failure 1 
B 86 - 93 
C 75 - 85 A 95 - 100 
D 70 - 74 B 85 - 95 
F Below 70 2 C 75 - 85 
D 70 - 75 
A 93 - 100 E Failure 1 
B 85 - 92 
C 76 - 84 A 93 - 100 
D 70 - 75 B 86 - 92 
F 69 or below 2 C 78 - 85 
D 70 - 77 
A 95 - 100 E 60 - 64 
B 85 - 94 F Below 60 1 
C 75 - 84 
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TABLE 9—Continued 
Code Description Number Code Description Number 
A 90 - 100 C+ 80 - 84 
B 80 - 89 C 70 - 74 
C 70 - 79 D+ 65 - 69 
D 60 - 64 D 60 - 64 
T Trying but below I Incomplete 1 
grade level 
F Below 60 - Failing 1 A 93 - 100 
B 86 - 92 
A 90 - 100 C 76 - 85 
B 80 - 89 D 70 - 75 
C 70 - 79 F Below 70 - Failing 1 
D 65 - 69 
E Conditional pass A 93 - 100 Excellent 
F Failure 1 B 85 - 92 Good 
C 77 - 84 Average 
A+ 97 - 100 D 70 - 76 Lowest 
A 94 - 96 acceptable average 
A- 90 - 93 F 69 - Below 2 
B+ 87 - 89 
B 84 - 86 A 90 - 100 Excellent 
B- 80 - 83 B 80 - 89 Good 
C+ 77 - 79 C 70 - 79 Fair 
C 74 - 76 D 65 - 69 Poor 
C- 70 - 73 F Below 65 - Failure 2 
D 60 - 69 
F Below 60 1 A 93 - 100 Superior - 
Excellent 
A+ 97 - 100 B 86 - 92 Good - Above 
A 93 - 96 Average 
A- 90 - 92 C 78 - 85 Average 
B+ 87 - 89 D 70 - 77 Below Average 
B 83 - 86 F Below 70 - Failing 1 
B- 80 - 82 
C+ 77 - 79 A 90 - 100 Excellent 
C 73 - 76 B 80 - 90 Good 
C- 70 - 72 C 70 - 79 Fair 
D+ 67 - 69 D Below 70 Unsatis- 
D 63 - 66 factory 1 
D- 60 - 62 
F 0-59 1 A 90 - 100 Superior 
Work 
A+ 95 - 100 B 80 - 90 Good 
A 90 - 94 C 70 - 79 Average 
B+ 85 - 89 D 60 - 65 Passing 
(conditional) 




A 90 - 100 Outstanding 
B 80-89 Good 
C 71-79 Satisfactory 















A 93 - 100 Excellent 
B 85-92 Above average 
C 77 - 84 Average 
D Below 70 Failing 
F Below 60 Final Course 
grade - course must 
be repeated 1 
A 90 - 100 Above average 
B 80 - 89 Satisfactory 
C 70 - 80 Average 
D 60 - 70 Work is pass- 
ing but can be improved 












F Failure 2 
A Excellent work 
B Good work 
C Satisfactory work 
D Passing work 




D Below Average 
F Failure 
A Superior 
B Above average 
C Average 
D Below average 
E Conditional failure 
F Failure 
I Incomplete 1 
Total Number 49 
Per Cent 49 
Combinations of letter grades 
and check lists 
A, B, C, D, F, plus 
Subject headings followed 
by items descriptive of 
several related skills 
to be checked. 
(v) Satisfactory progress 
(x) child's weaknesses 6 
A, B, C, D, T (trying) 
F, I, plus subject head¬ 
ings followed by items 
descriptive of several 
related skills to be 
checked—(x) indicates 
the improvement needed 3 
A, B, C, D, E, plus 
subject headings followed 
by items descriptive of 
several related skills to 





Code Description Number Code Description Number 
Symbols A, B, C, D, E, plus 
subject headings followed 
by items descriptive of 
several related skills to 
be checked—"yes" or "no". 
A, B, C, D, F, P (passed on) 
plus subject headings 
followed by items descrip¬ 
tive of several related 
skills to be checked—(x) 
indicates improvement 
needed. 
A1 A2 A3 b1 b2 b3 C1 C2 c3 
D1 d2 D3’ Plus subject 
headings followed by items 
descriptive of several 
related skills to be 
checked-(v) indicates 
specific need for improve¬ 
ment in certain subjects 
A+, A, B+, B, C+, C, D, F, 
plus subject headings 
followed by items descrip¬ 
tive of several related 
skills to be checked— 
(v) shows progress 
(x) needs to improve 
A+, A, B+, B, C+, C, D+, D, 
E, F, plus subject head¬ 
ings followed by items 
descriptive of several 
related skills to be checked 
(x) indicates the improve¬ 
ment needed 1 
Total Number 19 




N Needs Improvement 2 
E Excellent 
S Satisfactory 
U Unsatisfactory 1 
S Satisfactory 
U Unsatisfactory 
N Needs Improving 1 
E Excellent 
VS+ Very satisfactory 
S+ Satisfactory 
S- Passing (but unsatis¬ 
factory 
U Not passing 
I Incomplete 1 
S Satisfactory 
S- Conditional (needs 
to improve) 
U Unsatisfactory 
I Incomplete 1 
S Satisfactory 
P Passing but needs 
to improve 
U Unsatisfactory 1 




D Failure 1 
S Satisfactory 
N Needs improvement 
U Unsatisfactory 
plus subject headings 
followed by items 
descriptive of several re¬ 
lated skills to be graded 3 
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TABLE 9—Continued 




plus subject heading 
followed by items 
N Needs Improvement 
plus subject headings 
followed by items 
descriptive of several 
related skills to be 
descriptive of several 
related skills to be 
graded 1 
graded 
S A 93 - 100 
B 86-92 
„ C 78 - 85 
M D 70-77 
E 60 - 69 
F Below 60 
1 I Improving 
N Needs to work harder 
S Satisfactory 
U Unsatisfactory 
NE Not being evaluated 
plus subject headings 
followed by items 
descriptive of several 
related skills to be 
graded with the same 
plus subject headings 
followed by items of 
descriptive of several 






VS Very satisfactory 
1 P Passing 
U Unsatisfactory 
plus subject headings 
S Satisfactory 
U Unsatisfactory 
plus subject headings 
followed by items descrip¬ 
tive of several related 
skills to be graded with 
followed by items 
descriptive of several 
related skills to be 





G Good work 
S Satisfactory work 
N Needs to improve 
plus subject headings 
followed by items descrip- 
1 G Good 
S Satisfactory 
U Unsatisfactory 
plus subject headings 
followed by items 
descriptive of several 
related skills to be 
graded with the same 
tive of several related 
skills to be graded 1 
symbols 1 
B Trying Total Number 19 
A Satisfactory 
C Unsatisfactory 
Per Cent 19 
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TABLE 9—Continued 
Code Description Number Code Description Number 
Coded Numbers 2 Satisfactory and 
acceptable work as 
1 Good work measured by what the 
2 Acceptable work teacher judges the 
3 Unsatisfactory work child should do 
plus subject headings 
followed by items 3 Work too often below 
descriptive of several what the teacher 
related skills to be judges the child 
graded with the same should do (this should 
coded numbers 1 call for a conference 
1 Progress is consist- 4 Parent-teacher con- 
ent with ability ference absolutely 
2 Shows improvement necessary 1 
3 Needs to improve 
plus subject headings 1 95 - 100 
followed by items 2 87-94 
descriptive of several 3 75-86 
related skills to be 4 70-74 
graded with these same 5 60-69 
coded numbers 1 
1 Doing excellent work Total Number 6 
2 Doing good work Per Cent 6 
3 Needs improvement 
4 Is not passing 
plus subject headings Check Lists 
followed by items 
descriptive of several Progress in subjects to 
related skills to be be checked. 
graded with these same 
symbols 1 Good - Above average 
Average - Normal progress 
1 High Poor - Unsatisfactory 
2 Above average achievement 2 
3 Average 
4 Low 1 Progress in subjects 
and various skills 
1 Consistent quality work related to the subjects 
that goes beyond the to be checked— 
assignment and expecta- Above Average 




Code Description Number Code Description Number 
Satisfactory development No explanation for 
Needs more time achievement grades 
A check (v) indicates other than— 
degree of progress in 
subjects and skills 
Passing grade - 70 1 
related to the subjects 1 
Total Number 1 
A check (v) indicates 
satisfactory progress, a 
Per Cent 1 
cross (x) indicates need 
for improvement in subjects 
and skills related to the 
subjects 1 
Sum of Total Numbers 100 
Sum of Per Cents 100 
Total Number 6 
Per Cent 6 
Combination of letter grades and check-lists.—Nineteen or 19 
per cent of the report cards indicated the use of a combination of 
letter grades and check-list to report pupil achievement. In this 
group, letter grades commonly employing the use of the A B C D F scale 
were used to indicate marks of achievement in subjects; while, the 
check-list was used to describe achievement in skills related to the 
subjects. 
Symbols.—Varied sets of symbols were used to indicate marks of 
achievement on 19 or 19 per cent of the report cards. Of this number, 
11 or 11 per cent indicated marks in subject headings and also in the 
skills related to the carious subjects; while 8 or 8 per cent indicated 
marks in only subject headings. 
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Coded numbers.--Six or 6 per cent of the report cards indicated 
marks of achievement through the employment of coded numbers. Of this 
number, 3 or 3 per cent indicated the use of marks in subjects and also 
in skills related to the carious subjects; while 3 or 3 per cent indi¬ 
cated marks in only subject areas. 
Check-lists.--The use of check-lists was indicated by 6 or 6 per 
cent of the report cards to characterize marks of achievement. Of this 
number, 5 or 5 per cent indicated the use of marks in subject areas 
and also in skills related to the subject; while 1 or 1 per cent indi¬ 
cated the use of marks in only subject areas. 
Others.—Of the one hundred report cards analyzed, 1 or 1 per 
cent gave no explanation for marks of achievement other than--Passing 
grade 70. 
Summary.—A summary of the data shows that the prevailing indices 
used in reporting marks of achievement were letter grades, combinations 
of letter grades and check-lists, and symbols. Further, these data 
indicate that many of the school systems, in addition to reporting marks 
of achievement in subject areas, report marks in skills related to the 
various subjects. 
Personality Traits Enumerated on Report Cards 
The data on personality traits enumerated on one hundred report 
cards used in sixty-seven Georgia elementary school systems as reported 
for the 1966-1967 school year are presented in Table 10, page 56. 
Varied descriptive phrases.—Twenty-six sets of phrases, con¬ 
sisting of a variety of descriptive terms, were used to characterize 
the personality traits evaluated on 67 or 67 per cent of the report 
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TABLE 10 
PERSONALITY TRAITS ENUMERATED ON ONE HUNDRED REPORT CARDS 
USED IN SIXTY-SEVEN GEORGIA ELEMENTARY SCHOOL SYSTEMS 
AS REPORTED FOR THE 1966-1967 SCHOOL YEAR 
Trait Description Number Per Cent 
Conduct 10 10 
No Entry 8 8 
Citizenship 7 
Citizenship - Habits and Attitudes (listens and 
follows directions, recognizes and accepts 
responsibility, uses time and material wisely, 
works quietly and independently, is prompt in 
completing work, is considerate of others, has 
helpful and cooperative attitude, employs good 
study habits, exhibits neatness in work) 5 
Social Habits (playground behavior, lunchroom 
behavior, showing courtesy and consideration, 
working and playing well with others, obeying 
authority, beginning and completing work on 
time, using time wisely, listening to and 
following directions, working independently) 4 
Social Adjustment (shows self-control, shows 
courteous consideration of others, accepts 
suggestion profitably, fulfills responsibility 
conscientiously, cooperates in group activities, 
respects school regulations, attends school 
regularly) 
Work Habits--(uses time and energy adequately, 
shows care in using material equipment, is neat 
and orderly in work, works accurately, completes 
activities attempted, contributes to discussion, 
follows directions accurately. 4 
Social Adjustment (self control, initiative, 
dependability leadership, cooperation, 
courteous, uses time wisely, makes effort, uses 






Conduct and Effort 3 3 
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TABLE 10—Continued 
Trait Description Number Per Cent 
Habits and Attitudes (is attentive to teacher's 
instructions, follows direction promptly, 
makes good use of time, does neat work, is 
accurate, continues work until completed) 
Social Attitudes (takes good care of books 
and materials, respects property of others, 
works and plays well with others, claims 
only own share of attention, respects 
authority, is desirably independently, 
assumes responsibility) 3 
Habits and Attitudes (meeting new situations 
using self-control, respecting others, work¬ 
ing with other children, playing with other 
children, accepting criticism, following 
directions, working independently, beginning 
and finishing work on time, using time wisely, 
using materials wisely, developing ability to 
evaluate own work, working with enthusiasm 
and interest, practicing good health habits, 
practicing safety rules, participating in 
physical activities) 3 
Interest (moderately interested, interested), 
preparation (no preparation), work carelessly 
done, satisfactory, very satisfactory, con¬ 
duct (rude), discourteous at times, annoys 
others, inclined to mischief, good, very good), 
general (capable of doing better, work of grade 
too difficult) 3 
Social Development (courtesy, respect for school 
and school regulations, self control, comple¬ 
tion of work, ability to follow directions, 
neatness in appearance, independent work, group 
work, attention) 3 
Personal Assets and Social Ratings (physical 
vitality, follows directions, is courteous, 
is prompt, is attentive, personal appearance, 
leadership, honesty, has good work habits, 
takes good care of material) 3 
Social Development (courteous, cooperative, respect 
for property, attentive, works and plays well 









Trait Description Number Per Cent 
Habits and Attitudes - Cooperation (is thought¬ 
ful of others, courtesy (respects authority), 
dependability (follows directions), study 
habits (goes to work promptly), plans and 
completes work to the best of his ability. 3 
Social Habits (listening when others are talking, 
showing consideration and courtesy toward 
others, working and playing well with others, 
practicing good lunchroom habits 
Work and Thrift Habits - (takes care of pro¬ 
perty, prepares work neatly, follows directions, 
works independently, uses time wisely, does 
required assignments) 3 
Progress in Citizenship (work neatly done, work 
completed on time, uses time well, follows 
instructions, attentive, courteous, kind) 2 
Social Development (courtesy, respect for school 
and school property, respect for school regula¬ 
tions, self control, completion of work, 
ability to follow directions, neatness in 
appearance, independent work, group work, 
attention) 2 
Behavior and Work Habits 2 
Social Habits (listening when others are talking, 
showing consideration and courtesy toward 
others, working and playing well with others, 
practicing good lunchroom habits) 
Work and Thrift Habits (takes care of property, 
prepares work neatly, follows directions, works 
independently, uses time wisely, does required 
assignments) 2 
Citizenship (makes good use of time, works with 
group, is polite in speech, attitude and action, 
works and plays happily with others, recognizes 
and respects authority, takes good care of 
materials and books, helps keep grounds and 
building neat, always has materials to work with, 










Trait Description Number Per Cent 
Progress in Attitudes and Habits (strives to 
improve, works well with others, quality 
of work in proportion to ability, uses time 
wisely, accepts responsibilities, completes 
work started, behavior) 2 2 
Work Habits (interested, improving, prepares 
assignments, capable of doing better, not 
interested), citizenship (is obedient, is 
polite, has good health habits, gets along well 
with others, cares for property, wastes time, 
talks too much, is inattentive at times, makes 
too much noise) 2 2 
Work Habits (comes prepared for school, begins 
and completes work on time, makes good use of 
time and materials, follows directions), 
social habits (gets along well with others, 
does his share in the group, shows self con¬ 
trol, respects rights and property of others) 2 2 
Social Adjustment (courteous and considerate of 
others, practices good health habits, plays 
well with other children, inattentive, works 
up to ability, follows directions well, begins 
work promptly and completes work, has materials 
ready for use, work falling off, promotion in 
danger) 2 2 
Personal and Social Development (assumes respon¬ 
sibility, is courteous and considerate of 
others, shows respect for property, contributes 
to group activities, practices self-control, 
makes good use of time, cooperates with class¬ 
mates, cooperates with teacher)^ work habits 
(works neatly, follows directions properly, com¬ 
pletes tasks begun, works independently, com¬ 
pletes homework, works carefully) 2 2 
Conduct (cooperation, work, play, attitudes— 
work, teacher, class, appearance—cleanliness, 
neatness, health—height, weight) 2 2 
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TABLE 10—Continued 
Trait Description Number Per Cent 
Citizenship (cooperates with others, takes care 
of property, is dependable, is thoughtful of 
others, has good housekeeping habits) 
Effort (is industrous, follows directions 
promptly, shows interest in work well done 2 2 
Effort - Conduct (accuracy in work, attention 
in class, orderliness, promptness, courtesy, 
honesty in school work 2 2 
General Behavior 2 2 
Citizenship - Habits and Attitudes (courteous, 
uses self-control, cooperative, dependable, 
uses initiative, accepts responsibility, 
takes care of books and school property, 
careful about personal appearance, keeps 
belongings and work neat, conduct) 1 1 
Deportment 1 1 
Citizenship (courteous, cooperative, respect 
for property, attentive, works and plays 
well with others, shows improvement, does 
neat work 1 1 
Total 100 100 
cards. The most frequent appearing descriptive phrases were listed 
as follows: (a) showing courtesy and consideration, (b) "respect 
for school property," (c) "gets along well with others," (d) follows 
directions, (e) practices self-control, (f) "accepts responsibili¬ 
ties," (g) uses time wisely, and (h) completes work on time. 
Single headings.—Twenty-five or 25 per cent of the report 
cards indicated personality traits through the employment of single 
headings. Of this number, the traits listed are as follows: (a) con 
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duct, 10 or 10 per cent, (b) citizenship, 7 or 7 per cent, (c) conduct 
and effort, 3 or 3 per cent, (d) behavior and work habits, 2 or 2 per 
cent, (e) geneeal behavior, 2 or 2 per cent, and (f) deportment, 1 or 
1 per cent. 
No entry.--Of the one hundred report cards studied in this 
investigation, 8 or 8 per cent indicated no entry for personality 
traits. 
Summary.--A summary of the data indicates that the majority of 
the report cards indicated personality traits to be evaluated through 
the employment of a variety of stock, descriptive phrases. 
Printed and/or Unprinted Courses of Study 
The data on one hundred report cards containing printed and/or 
unprinted courses of study for the 1966-1967 school year are presented 
in Table 11, page 62. 
Printed.—Of the one hundred report cards used in sixty-seven 
Georgia elementary school systems, 86 or 86 per cent were report cards 
with all of the subjects printed on them. 
Unprinted.--Twelve or 12 per cent of the report cards used in 
sixty-seven Georgia elementary school systems were those that had no 
subjects printed on them. 
Combinations.--Of the one hundred report cards used in sixty- 
seven Georgia elementary school systems, 2 or 2 per cent were report 
cards with one or more subjects printed on them and with spaces pro¬ 
vided for the entry of subjects. 
Summary.—These data indicate that the majority of the school 
systems studied preferred report cards with all of the subjects 
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TABLE 11 
NUMBER OF REPORT CARDS CONTAINING PRINTED 
AND/OR UNPRINTED COURSES OF STUDY FOR 
THE 1966-1967 SCHOOL YEAR 
Printed and 
Printed Unprinted Unprinted 
Subjects Subjects Subjects 
Total 
Per Per Per Per 


































































































































































Education (EMR) 2 2 0 0 0 0 2 100 
Total 86 12 2 100 
Per Cent 86 12 2 100 
printed on them. 
Subject Areas Enumerated on Report Cards 
The data on subject areas enumerated on eighty-eight report 
cards used in Georgia elementary school systems as reported for the 
1966-1967 school year are presetned in Table 12, page 64. 
Language arts.—Subjects appearing on the report card and 
classified as language arts are as follows: (a) reading on 88 or 100 
per cent of the report cards, (b) spelling on 82 or 93.18 per cent, 
(c) writing on 62 or 70.44 per cent, (d) English on 53 or 60.22 per 
cent, (e) language on 30 or 34.09 per cent, (f) penmanship on 16 or 18.18 
per cent, (g) handwriting on 4 or 4.54 per cent, (h) grammar and lan¬ 
guage on 3 or 3.40 per cent, and (i) phonics, oral language and written 
language, each, appearing on 1 or 1.13 per cent. 
Mathematics.—Subjects appearing on the report cards and classi¬ 
fied as mathematics are listed as follows: (a) arithmetic appearing on 
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TABLE 12 
SUBJECT AREAS ENUMERATED ON EIGHTY-EIGHT REPORT CARDS 
USED IN GEORGIA ELEMENTARY SCHOOL SYSTEMS AS 
REPORTED FOR THE 1966-1967 SCHOOL YEAR 
Subject Areas 
Number of Cards 
Subject Appears 
Per Cent of 
Total Cards 
Considered 
Reading 88 100.00 
Spelling 82 93.18 
Writing 62 70.44 
English 53 60.22 
Language 30 34.09 
Penmanship 16 18.18 
Handwriting 4 4.54 
Grammar and Language 3 3.40 
Phonics 1 1.13 
Oral Composition 1 1.13 
Written Composition 1 1.13 
Arithmetic 71 80.68 
Mathematics 10 11.36 
Number s 7 7.95 
Science 62 70.44 
Health 50 56.81 
Physical Education 23 26.13 
Science - Health 9 10.22 
Health and Physical Education 5 5.68 




Number of Cards 
Subject Appears 
Per Cent of 
Total Cards 
Considered 
Nature Study 2 2.27 
Safety 2 2.27 
Physical Training 1 1.13 
Social Studies 48 54.54 
Geography 35 39.77 
History 33 37.50 
Civics 6 6.81 
Science and Social Studies Skills 1 1.13 
Music 47 53.40 
Art 43 48.86 
Band 2 2.27 
Singing 2 2.27 
Drawing 2 2.27 
Foreign Language 2 2.27 
Spanish 2 2.27 
French 1 1.13 
71 or 80.68 per cent, (b) mathematics appearing on 10 or 11.36 per cent 
and (c) numbers appearing on 7 or 7.95 per cent. 
Science - health - safety and physical education. --Subjects 
appearing on the report cards and classified as science - health - 
safety and physical education are as follows: (a) science on 62 or 
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70.44 per cent, (b) health on 50 or 56.81 per cent, (c) physical 
education on 23 or 26.13 per cent, (d) science - health on 9 or 10.22 
per cent, (e) health and physical education on 5 or 5.68 per cent, 
(f) nature study - science, nature study, and safety, each, on 1 or 
2.27 per cent, and (g) physical training on 1 or 1.13 per cent. 
Social studies.—Subjects appearing on the report cards and 
classified as social studies are as follows: (a) social studies on 48 
or 54.54 per cent, (b) geography on 35 or 39.77 per cent, (c) history 
on 33 or 37.50 per cent, (d) civics on 6 or 6.81 per cent, and (e) 
science and social studies skills on 1 or 1.13 per cent. 
Fine arts.—Subjects appearing on the report cards and classi¬ 
fied as fine arts are as follows: (a) music on 47 or 53.40 per cent, 
(b) art on 43 or 48.86 per cent, (c) band, singing, and drawing, each, 
on 2 or 2.27 per cent. 
Foreign language.—Subjects appearing on the report cards and 
classified as foreign language are as follows: (a) foreign language 
on 2 or 2.27 per cent, (b) Spanish on 2 or 2.27 per cent, and (c) French 
on 1 or 1.13 per cent. 
Summary.—These data indicate that a variety of subjects, 
listed either under broad area concepts or specific area concepts, were 
found on the report cards. Of the subjects listed, those classified 
under the headings of language arts, mathematics and social studies 
were found in some form on the majority of the report cards. Further, 
these data indicate that foreign language is not generally taught in 
the elementary schools of Georgia. 
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Types of Printed Data and Appraisal on 
Report Cards 
The data on types of printed data and appraisal on one hundred 
report cards used in sixty-seven Georgia elementary school systems are 
presented in Table 13, page 68. 
Name designations.—Name designations as shown on one hundred 
cards reporting pupil progress are listed as follows: (a) the name of 
the county on 90 or 90 per cent, (b) the name of the superintendent on 
55 or 55 per cent, (c) the name of the city and the state on 40 or 40 
per cent, (d) the name of the state on 12 or 12 per cent, (e) the name 
of the city on 10 or 10 per cent, (f) the name of the school on 4 or 4 
per cent, and (g) the name of the principal on 2 or 2 per cent. 
Message to parents.—Eighty-three or 83 per cent of the report 
cards were characterized by messages directed exclusively to parents. 
Of these, 54 or 54 per cent explained objectives of the school and 
extended conference or visitation invitations to parents; 26 or 26 per 
cent, extended conference or visitation invitation; and, 3 or 3 per 
cent explained objectives of the school. Seventeen or 17 per cent of 
the report cards presented no explanation of the school's objectives 
nor invited parents to visit. 
Summary.—These data show that characterizing the report cards 
with the imprinted name of the county and the imprinted name of the 
superintendent was the predominate practice. Further, these data show 
that the majority of the report cards indicated messages designated 
exclusively to parents explaining the objectives of the school. 
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TABLE 13 
TYPES OF PRINTED DATA AND APPRAISAL ON ONE HUNDRED REPORT 
CARDS USED IN SIXTY-SEVEN GEORGIA ELEMENTARY SCHOOL 
SYSTEMS FOR THE 1966-1967 SCHOOL YEAR 




Name of School 4 4 96 96 100 
Name of City 10 10 90 90 100 
Name of State 12 12 88 88 100 
Name of City and State 40 40 60 60 100 
Name of County 90 90 10 10 100 
Name of Principal 2 2 98 98 100 
Name of Superintendent 55 55 45 45 100 
Message to Parents 
Explanation of objec¬ 
tives and conference 
or invitation to visit 
school 54 54 46 46 100 
Conference or invitation 
to visit school 26 26 74 74 100 
Neither explanation of 
objectives and con¬ 
ference or invitation 
to visit school 17 17 83 83 100 
Explanation of objectives 3 3 97 97 100 
Types of Data and Appraisal to be 
Inserted on Report Cards 
The data on types of data to be inserted on one hundred report 
cards used in sixty-seven Georgia elementary school systems for the 
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1966-1967 school year are presented in Table 14. 
TABLE 14 
TYPES OF DATA AND APPRAISAL TO BE INSERTED ON ONE HUNDRED 
REPORT CARDS USED IN SIXTY-SEVEN GEORGIA ELEMENTARY 
SCHOOL SYSTEMS FOR THE 1966-1967 SCHOOL YEAR 
Total 
Per 
Items Enumerated Per Cent Unlisted Per Cent Cent 
Name of Pupil 100 100 0 0 100 
Name of Teacher 100 100 0 0 100 
School Year 100 100 0 0 100 
Name of Principal 98 98 2 2 100 
Name of School 96 96 4 4 100 
Grade 94 94 6 6 100 
Attendance Report 
Days Absent 100 100 0 0 100 
Days Present 86 86 14 14 100 
Times Tardy 86 86 14 14 100 
Conference Desired 7 7 93 93 100 
Comments 
Parent 6 6 94 94 100 
Teacher 22 22 78 78 100 
Parent and Teacher 35 35 65 65 100 
Neither Parent or 
Teacher 37 37 63 63 100 
Signature 
Parent or Guardian 100 100 0 0 100 
Teacher 26 26 74 74 100 
Principal 2 2 98 98 100 
Promotion or Placement 
Noted 91 91 9 9 100 
Yearly Scholastic Average 61 61 39 39 100 
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TABLE 14—Continued 





Average 47 47 53 53 100 
Semester Examination 
Grade 20 20 80 80 100 
Reading Level 32 32 68 68 100 
Date of Entrance 2 2 98 98 100 
Date of Withdrawal 2 2 98 98 100 
Name designations.--The name designations to be inserted on 
the report cards are listed as follows: (a) the name of the pupil on 
100 or 100 per cent, (b) the name of the teacher on 100 or 100 per 
cent, (c) the school year on 100 or 100 per cent, (d) the name of the 
printipal on 98 or 98 per cent, (e) the name of the school on 96 or 
96 per cent, and (f) the grade on 94 or 94 per cent. 
Attendance report.--Space was provided on the report cards for 
the following types of information concerning attendance to be 
inserted, namely: (a) days absent, 100 or 100 per cent, (b) days 
present, 86 or 86 per cent, (c) times tardy 86 or 86 per cent, and 
(d) conference desired record, 7 or 7 per cent. 
Comments.--Space was provided on 63 or 63 per cent of the report 
cards for comments. Of this number, 6 or 6 per cent were for comments 
by the parent, 22 or 22 per cent were for comments by the teacher, and 
35 or 35 per cent were for comments by the parent and the teacher. 
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Thirty-seven or 37 per cent of the report cards made no provision for 
comments by the parent or the teacher. 
Signature.--Space was provided on the report cards for the 
signature of the following: (a) the parent or guardian, 100 or 100 
per cent, (b) the teacher, 26 or 26 per cent, and (c) the principal, 
2 or 2 per cent. 
Promotion or placement.—Of the one hundred report cards 
analyzed in this investigation 91 or 91 per cent provided space for 
records of promotion or placement. 
Scholastic average.—Space was provided for recording the yearly 
scholastic average on 61 or 61 per cent of the report cards; 47 or 47 
per cent provided space for the semester scholastic average; and 20 or 
20 per cent provided space for semester examination grade. 
Others.—Other items for which space was provided for insertion 
on the report cards were listed as follows: (a) reading level, 32 or 
32 per cent, (b) date of entrance, 2 or 2 per cent, and (c) date of 
withdrawal, 2 or 2 per cent. 
Summary.—These data indicate that space was provided on all of 
the report cards for inserting the name of the pupil, the name of the 
teacher, the school year, the days absent, and the signature of the 
parent or guardian. Generally, most of the report cards provided 
space for the recording of such information as: (a) the name of the 
principal, (b) the name of the school, (c) the grade, (d) the days 
present, (e) the times tardy, and (f) promotion or placement records. 
Further, the data would appear to indicate that the prevailing types 
of comments were those that provided for two-way communication between 
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parent and teacher. 
Summary Data on the Format Statistics of 
Report Cards 
The summary data on the format statistics of the pupil-report 
card used in sixty-seven elementary school systems in Georgia, 1966- 
1967, are presented in Table 15, page 73. 
Methods used to report pupil progress.—The majority or 82 per 
cent of the schools used the conference, informal letter, mid-quarter 
progress report, or deficiency report to supplement the report card in 
reporting pupil progress to parents. 
Number of different report cards used in school systems.—More 
than 95 per cent of the school systems used either a one or two-card 
form whereas about 5 per cent used the three-card form in reporting 
pupil progress. 
Titles of report cards.—Most of the titled report cards were 
characterized by titles classified as report cards used in all grades 
and those classified as progress reports. 
Grade levels of report cards.—The most frequently used grade 
level designation in the one-card form was for grades 1-7; while in 
the two-card form classification, the most frequently used grade level 
designations were for grades 1-3, and grades 4-7. 
Card size.—More than half or 60 per cent of the school systems 
used either a report card, ranging in size from 10-1/2" x 4" - 
8-3/4" x 5-1/2", classified as extra large, or one ranging in size from 
7" x 4-3/4" - 6-5/8" x 3-3/4", classified as small. 
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TABLE 15 
SUMMARY DATA ON THE FORMAT STATISTICS OF THE PUPIL 
REPORT CARD IN SIXTY-SEVEN ELEMENTARY SCHOOL 
SYSTEMS IN GEORGIA, 1966-1967 
Items Number Per Cent 
Methods Used to Report Pupil Progress 
Report Card 12 17.9 
Report card and/or conference, 
mid-quarter progress report, 
informal letter, 
deficiency report 55 82.1 
Number of Different Report Cards Used in School 
Systems 
One-card Form 37 55.2 
Two-card Forms 27 40.3 
Three-card Forms 
Titles of Report Cards 
3 4.5 
Titles were classified as: 
Report Cards Used in All Grades 27 27.0 
Untitled 24 24.0 
Progress Reports 23 23.0 
Periodic Reports 9 9.0 
Primary Reports 6 6.0 
Elementary Report Cards 5 5.0 
Non-Graded 4 4.0 
Individual Reports 2 2.0 
Grade Levels 
Grade 1 2 2.0 
Grades 2-7 2 2.0 
Grades 1-2 4 4.0 
Grades 3-5 1 1.0 
Grades 3-6 2 2.0 
Grades 3-7 1 1.0 
Grades 1-3 21 21.0 
Non-Graded Primary 3 3.0 
Grades 4-6 3 3.0 
Grades 4-7 14 14.0 
Grades 4-8 4 4.0 
Grades 4-12 3 3.0 
Combination of 1-8 (1-5, 1-7, 1-8) 36 36.0 
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TABLE 15—Continued 
Items Number Per Cent 
Non-Graded Elementary 1 1.0 
Grades 6-8 1 1.0 
Special Education 2 2.0 
Card Size 
Extra large - 10-1/2" x 4" - 8-3/4" x 5-1/2" 34 34.0 
Large - 8-1/2" x 4-1/2" - 8" x 4" 13 13.0 
Medium - 7-1/2" x 4-1/2" - 7-1/4" x 4-1/4" 18 18.0 
Small - 7" x 4-3/4" - 6-5/8" x 3-3/4" 26 26.0 
Card Color 
White 75 75.0 
Beige 8 8.0 
Blue 6 6.0 
Yellow 5 5.0 
Pink 2 2.0 
Duplicates white, pink, yellow, blue 2 2.0 
Brown 1 1.0 
Green 1 1.0 
Frequency of Reporting Intervals 
Three times a year 1 1.0 
Four times a year 21 21.0 
Six times a year 78 78.0 
Marks o£ Social Development and/or Citizenship 
Check-lists 41 41.0 
Letter Grades 27 27.0 
Symbols 20 20.0 
No Entry 8 8.0 
Coded Numbers 3 3.0 
No explanation of grading system other 
than--Passing Grade - 70 1 1.0 
Marks of Achievement 
Letter Grades 49 49.0 
Combinations of letter grades and check-list 19 19.0 
Symbols 19 19.0 
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TABLE 15—Continued 
Items Number Per Cent 
Coded Numbers 6 6.0 
Check-lists 6 6.0 
No explanation of grading system other 
than—Passing Grade - 70 1 1.0 
Personality Traits 
Single Headings 25 25.0 
Various Descriptive Phrases 67 67.0 
No Entry 8 8.0 
Printed and/or Unprinted Courses of Study 
Printed 86 86.0 
Unprinted 12 12.0 
Printed and Unprinted 2 2.0 
Message to Parents 
Explanation of objectives, and conference 
or invitation to visit school 54 54.0 
Conference or invitation to visit school 26 26.0 
Neither explanation of objectives and con- 
ference nor invitation to visit school 17 17.0 
Explanation of objectives 3 3.0 
Attendance Report 
Days Absent 100 100.0 
Days Present 86 86.0 
Times Tardy 86 86.0 
Comment 
Parent 6 6.0 
Teacher 22 22.0 
Parent and Teacher 35 35.0 
Neither Parent nor Teacher 37 37.0 
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TABLE 15--Continued 
Items Number Per Cent 
Signature 
Parent or Guardian 100 100.0 
Teacher 26 26.0 
Principal 2 2.0 
Card color.—The majority or 75 per cent of the cards used to 
report pupil progress were white. 
Frequency of reporting intervals.—While the report cards 
showed a variation as to the number of reporting periods per school 
year, the majority or 78 per cent indicated reporting periods of six 
times per school year. 
Marks of social development and/or citizenship.—Most of the 
schools reported pupil growth in social development and/or citizenship 
through the use of check-lists, letter grades, or symbols. 
Marks of achievement.—The most frequently used marks to report 
pupil achievement in subject areas were letter grades, combinations of 
letter grades and check-lists, or symbols. 
Personality traits.—Various descriptive phrases were used on 
most or 67 per cent of the report cards to describe the personality 
traits to be evaluated. 
Printed and/or unprinted courses of study.—The majority or 82 
per cent of the report cards were imprinted with all of the subjects. 
Subject-matter areas.—Practically all report cards are printed 
so as to indicate the specific subject matter areas and special activi- 
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ties in which pupils engage together with a place to indicate grade 
evaluation or rating in each instance. 
Printed information.--There is a tendency for all school 
systems to use report cards on which is printed such information as 
name of school, or city, or state, or county, together with the name 
of principal and/or superintendent. 
Some of the school systems use report cards which are designed 
to convey a specific message to parents with regards to school objec¬ 
tives, invitation to visit school, and to hold conferences with 
members of the teaching personnel. 
Information to be inserted.—Schools tend to universally have 
report cards which carry such data as: the name of the pupil, or 
teacher, or principal or school or grade. 
Attendance statistics and comments from parents and teachers.-- 
All of the school systems reported on the number of days absent, while 
the majority or 86 per cent, also, report on the number of days 
present and times tardy in each instance. Most of the report cards 
were characterized with space provided for comment by the parent, or 
the teacher or the parent and the teacher. The prevailing types of 
comments were those that provided for two way communication between 
parent and teacher. 
CHAPTER III 
SUMMARY AND CONCLUSIONS 
Recapitulation of the Theoretical Bases of the Study 
Reporting pupil progress to parents is probably the most widely 
and frequently used medium of communication between the home and the 
school. The reporting forms have evolved from simple instruments, 
which reported marks as percentages or letters, to multiple reporting 
forms and procedures. 
The report card, a prominent feature of the educational scene 
in America for over a century, has been the delight of cartoonists and 
the dread of students. The earliest report cards were developed as 
the school's major means of informing the pupil and his parents of the 
learner's progress. They were concise documents which used letters or 
numbers to rate the child's achievement in four or five subject areas. 
Having been devised prior to the 1900's, they naturally represented 
the educational philosophy of that period with its emphasis on subject 
matter. The learner was overlooked except as his behavior and person¬ 
ality were reflected in the ambiguous category of "deportment." The 
administrators of the traditional elementary school set up certain 
norms or standards of perfection at each grade level and each pupil's 
performance was evaluated in relation to the appropriate norm. Little 
or no attempt was made to consider the pupil as an individual or to 
assess his progress in the light of his abilities. The pupil did well 
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or poorly, passed or failed only on the basis of his performance in 
relation to the predetermined standards for his grade. 
Recently many authorities have expressed the belief that the 
traditional form of reporting pupil progress and determining promotion 
is ineffective and perhaps detrimental to the development of the pupil.'*' 
Recent surveys have indicated that, in general, educators condemn marks 
and ratings that compare the pupil with his classmates.^ 
Critics of the traditional report card feel that its major weak¬ 
ness is its inability to give a valid description of the progress of 
the individual pupil. A pupil of high academic aptitude usually obtains 
good grades, although he may expend little or no effort. Whereas, a 
pupil of low academic aptitude usually receives poor or failing grades 
despite the fact that he might expend a great deal of effort. There 
prevails a concensus of opinion that the traditional report card has 
failed to keep step with the more progressive changes in education. 
Schorling and Wingo list the following deficiencies of the traditional 
report card: 
1. The pupil tends to work for marks. 
2. Marks are injurious to the mental health of the pupil. 
3. Marks fail to encourage the very desirable habit of 
self-analysis. 
^■Joseph W. Hollowell and Joseph P. Robitaille, "The Relation¬ 
ship Between Theory and practice in a Dual Reporting Program," The 
Journal of Educational Research, LVII (November, 1963), 131. 
^1. De Pencier, "Trends in Reporting Pupil Progress in the 
Elementary Grades 1938-1949," Elementary School Journal, LI (1951), 
519-523. 
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4. Letters and numbers fail to picture all the aspects 
of pupil development. 
5. Conventional marks lack reliability and validity. 
6. Conventional marks are too inflexible to be readily 
adapted to the general character of our school popu¬ 
lation.^ 
A survey of the literature related to the problem of reporting 
pupil progress indicates that although a considerable amount of dis¬ 
cussion has been devoted to the topic, there has been a paucity of 
O 
research studies conducted in this area. There is a great need for 
understanding of present practices and variations in reporting of 
progress to parents. School report cards can be, and too often are, 
ambiguous and untrustworthy to a degree wholly unsuspected by parents, 
wrote Orville Palmer in a recent issue of Parents Magazine.^ Reporting 
systems—and the marks or grades which have been their long accepted 
symbols—have become confusing. They often have lost their central 
purpose--that of reporting to parents. Alexander states that of the 
various frequently confusing purposes of reporting systems, two seem 
clear-cut and justifiable: 
1. Parents should have information about their 
children's progress and standing in school. 
'''Raleigh Schorling and G. Max Wingo, Elementary School Student 
Teaching (New York: McGraw-Hill Book Co., Inc., 1950), pp. 370-371. 
^H. J. Otto et al., Four Methods of Reporting to Parents 
(Austin: University of Texas, 1957), p. 76. 
■^Orville Palmer, "What Report Cards Don't Tell," Parents Maga¬ 
zine, XXXIIX (March, 1964), 50-51. 
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2. Ultimately, it is even more important that boys 
and girls have the best information available in 
understandable form about their own progress. 
There are many differences of opinion and practice about the 
purpose of reporting. These seem minor as compared to those which 
exist on which information is reported and the marking symbols. 
Evolution of the problem.—The writer has had the experience of 
working in three school systems in the State of Georgia, each of which 
used different methods of reporting to parents, and she has been able 
to observe the reporting forms used by other systems in Georgia. Thus, 
the writer became interested in the multiplicity of methods used to 
report pupil progress to parents. Out of this experience the writer 
has become aware that, though every parent has the right to know about 
his child's progress and standing in school, far too many of the 
present-day reporting devices utilized by school systems to meet this 
obligation are highly inadequate. Wilson concurs along these same lines 
and states: 
I do not pretend that throwing out the report card will solve 
the problem. However, it is my contention that along with 
competent teachers and reasonable size class, we need a system 
of pupil evaluation that makes sense. We need to think of 
students as individuals with different interests and potentials. 
We need to think of the individuals in a classroom as parents 
think of their children--not as people to be graded one against 
the other, but as members of the family with different problems, 
tastes, and habits.^ 
^William M. Alexander, "Reporting to Parents—Why? What? 
How?" National Education Association Journal, XLVIII (December, 1959), 
15-18. 
Charles H. Wilson, "Our Report Cards are Failing," Education 
Digest. XXIII (December, 1957), 251. 
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Realizing there is a great need for a better understanding of 
present practices and variation in reporting of progress to parents, 
the writer feels that an analysis of reporting forms used by selected 
systems in the State of Georgia will yield significant data. 
Contribution to educational knowledge.--The increased attention 
which has been given in recent years toward the problem of adequately 
reporting elementary pupil progress to parents has made the writer 
keenly aware of the fact that one of our most important tasks in teach¬ 
ing is to devise more meaningful instruments and techniques for diagnos¬ 
ing and summarizing the status of pupils in terms of growth in knowledge, 
skills, attitudes and social behavior. It is hoped that this study 
will make significant contribution in (1) pointing out weaknesses and/or 
strengths in different pupil progress reporting methods presently 
employed in Georgia's elementary schools, and (2) proving valuable 
information for school administrators, teachers and study committees 
who are concerned with the present adequacy of pupil progress reporting 
methods. 
Statement of the problem.—The problem involved in this study 
was to ascertain the methods employed in selected Georgia elementary 
school systems to report pupil achievement and progress to parents, 
and to analyze the form, content, and nature of such pupil progress 
reporting methods. 
Purpose of the study.—The major purpose of this study was to 
ascertain and evaluate the presently employed methods of reporting 
pupil achievement and progress in selected Georgia elementary schools. 
More specifically, the purposes of this study were: 
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1. To ascertain the various reporting procedures used 
in the selected Georgia elementary school systems. 
2. To analyze, interpret and evaluate data on reporting 
procedures secured from the selected Georgia elemen¬ 
tary school systems in order to ascertain: 
a. the content, structure and nature of reporting 
techniques used. 
b. the extent to which the pupil progress reporting 
methods are characterized by items designed to 
measure the mental, social and physical develop¬ 
ment of the pupils. 
c. the extent of homogeneity and/or heterogeneity 
in the structure of reporting forms employed by 
the selected school systems. 
d. the frequency of pupil progress reporting inter¬ 
vals. 
e. the frequency of provisions made for parental 
responses. 
3. To formulate conclusions, implications and recommen¬ 
dations based on the writer's findings and data 
secured through the survey of related literature, 
which may have value for the improvement of pupil 
progress reporting procedures. 
Limitations of the study.—This study was limited to the follow 
ing: 
1. Data essential to this study were limited to the 
reporting forms secured from the offices of the 
selected Georgia elementary school superintendents. 
2. No consideration was given to pupil progress report¬ 
ing procedures utilized in Georgia's private elemen¬ 
tary schools. 
Definition of terms.—Significant terms which were used through 
out this study are hereby defined as follows: 
1. Marks — Marks as used in this study refer to what 
goes into the school record to characterize the 
learning or growth of pupils. 
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2. Traditional Marks — Evaluating pupil achievement 
by use of a single A B C D F mark and by periodi¬ 
cally issuing a report card on which the mark is 
entered plus the incidental checking of a list of 
character or personality traits. 
Recapitulation of the Research-Design of the Study 
Significant aspects of the locale and research-design of this 
research are characterized as follows. 
1. Locale and period of the study - The task involved in 
collecting, assembling, treatment of the data, and 
the writing of the research report was performed in 
the writer's home during the second semester of the 
1966-1967 school year. 
2. Method of research - The Descriptive-Survey Method 
of research, employing the specific techniques of 
statistical interpretation was used in collecting 
and interpreting the data for this study. 
3. Materials - The materials for this study.were one 
hundred report cards, one deficiency report, one 
informal letter, five mid-quarter progress reports 
and letters indicating the use of the conference 
method. 
4. Instruments/Materials - Personal letters were sent 
to one hundred selected Georgia school superinten¬ 
dents requesting sample report cards. From the 
report cards received, a check-list was constructed. 
5. Procedural steps - The following procedural steps 
were used in conducting this study: 
a. Literature pertinent to the study was reviewed, 
summarized and incorporated in this thesis copy. 
b. The materials essential for this study were the 
pupil report cards secured through request to 
the selected Georgia elementary school superin¬ 
tendents. 
c. The report forms secured from the selected 
school systems were analyzed with references 
to methods of reporting, number of different 
report cards used per school system, titles of 
report cards, grade level of cards, size of 
cards, colors of cards, frequency of reporting 
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intervals, marks of social development, marks 
of achievement and content of report cards. 
d. The data obtained from the report forms were 
assembled into appropriate tables and statis¬ 
tically treated as directed by the purposes 
of the study. 
e. The principle statistical measures utilized 
in the analysis of data were the frequency and 
percent of items comprising pupil reporting 
forms. 
f. The findings, conclusions and recommendations 
derived from the analysis and interpretation 
of data were written up and constitute the con¬ 
tent of the finished thesis copy. 
Summary of Related Literature 
The summary of the related literature pertinent to the problem 
of reporting pupil progress was organized and here presented under the 
major emphases of information concerning trends in reporting, essen¬ 
tials of the reporting system, what parents want in a report card, 
values of marks and reports, and summaries of studies pertinent to the 
problem. 
The literature surveyed relative to trends in reporting revealed 
many important trends in reporting have taken place during the past 25 
years. However, the greatest single change that has come about has 
been the departure from marking on the basis of percent grades to the 
use of multiple letter grades. The following favorable trends were 
noted: (a) the trend toward subject matter achievement marks being 
supplemented by listing and evaluation of other outcomes, (b) the trend 
toward the use of conferences with parents as substitutes for report 
cards or supplements to them, (c) the trend toward emphasizing the 
individual pupil's progress rather than comparing it with the achieve- 
86 
ment of fellow pupils, and (d) the trend toward the use of informal 
letters to parents. 
In reference to essentials of a reporting system the literature 
revealed that though reporting systems should be flexible, authorities 
generally agree that there are certain basic principles which should 
be considered when an endeavor is undertaken to build effective reports 
Among these essentials are: (a) Have objectives of the educational 
program been identified?, (b) can the teacher evaluate with reliability 
the achievement and growth of the pupil with respect to the objectives 
which have been set up?, (c) is emphasis placed on the learner with 
inclusion of essential aspects of pupil growth?, (d) is provision made 
for reporting of evidence and comments relative to the evaluation, and 
(e) can the report be prepared with a reasonable expenditure of time 
and effort? 
The literature revealed that in surveys taken to determine the 
desires of parents, it was generally agreed that parents wanted three 
basic types of information on reports, namely, (a) how well their child 
is doing in relation to his own ability, (b) in comparison with his 
group, how well is he progressing, and (c) how well he is progressing 
toward the accomplishment of major academic and personal goals. 
It was revealed in the literature relative to the value of 
marks and reports that most of the things marks and reports do might 
be classified under four headings, namely, (a) administrative functions 
(b) guidance functions, (c) information functions, and (d) motivation 
and discipline functions. For administrative purposes marks indicate 
whether a pupil has passed or failed, whether he should be promoted or 
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required to repeat the grade. Marks are used in guidance and counsel¬ 
ing in identifying areas of special ability and inability. Marks are 
the chief means employed by the school to give information to pupil 
and parent regarding the pupil's achievement, progress or failure in 
school work and marks are used to stimulate students to make greater 
effort in their learning activities. 
The literature revealed that although a considerable amount of 
discussion has been devoted to the problem of reporting pupil progress, 
there have been few research studies conducted in this area. Conclu¬ 
sions from studies revealed the following facts: (a) most schools 
send out reports each six weeks, (b) pupils as well as parents mis¬ 
interpret the meaning of "A B C D F" marks, (c) the system of issuing 
single composite marks should be replaced by a more analytical and 
meaningful report, and (d) most schools report by the use of a multiple- 
point scale commonly involving the use of the letters "A B C D F." 
Summary of Basic Findings 
Introductory statement.—This section of the thesis presents a 
summary of the significant findings of this research as developed from 
the data found in Chapter II of this thesis. These data are presented 
in separate paragraphs under the proper data-captions. 
The findings.—A summary of the more significant findings which 
resulted from the analysis and interpretation of the data essential to 
this research are presented as follows. 
Methods Used to Report Pupil Progress 
1. The report card—supplemented or unsupplemented-- 
was employed by the entire sixty-seven elementary 
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school systems investigated. 
2. The majority of the school systems investigated 
have found the report card, as the sole method 
of reporting pupil progress, to be inadequate 
and have supplemented it in a variety of ways, 
the conference being the most widely used supple¬ 
ment. 
Number of Different Report Cards 
Used in School Systems 
1. The use of the one-card form by the school system 
was the predominate practice. 
2. There appears to be a growing trend, among the 
school systems, towards the use of two-card forms 
in reporting pupil progress. 
Titles of Report Cards 
1. The most prevalent titles used on report cards were 
those classified as report cards dealing with all 
grades in the school, and titles classified as 
progress reports. 
2. The prevailing practice, among the school systems, 
was to characterize the report card with a title. 
Grade Levels of Report Cards 
1. There prevailed no universal pattern of report 
cards with grade level designation among the report 
cards employed in the sixty-seven Georgia elemen¬ 
tary school systems. 
2. The most frequently used grade level designation 
was for grades 1-7; while, the second most widely 
used grade level designation was for grades 1-3. 
3. The use of non-graded departments was not a prevail¬ 
ing practice among the school systems studied. 
Sizes of the Report Cards 
1. The most prevalent used report cards were those 
classified by size as extra large. 
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2. The second most widely used report cards were 
those classified by size as small. 
Colors of the Report Cards 
1. Of the various colors of the report cards, white 
was the most predominate color. 
Frequency of Reporting Intervals 
1. There was a variation as to the number of report¬ 
ing periods per school year for either regular 
graded or non-graded elementary schools. 
2. Six reporting intervals per school year was the 
prevailing practice used by the school systems 
investigated in this analysis. 
Marks of Social Development and/or Citizenship 
1. The prevailing indices used by the school systems in 
reporting the pupil's growth in social development 
and/or citizenship were check-lists, letter grades, 
and symbols. 
2. The prevailing practice, among the school systems, 
was to evaluate pupil growth in social development 
and/or citizenship. 
Marks of Achievement 
1. The prevailing indices used by the school systems 
in reporting marks of achievement were letter grades, 
combinations of letter grades and check-lists, and 
symbols. 
2. Many of the school systems, in addition to report¬ 
ing marks of achievement in subject areas, report 
marks in the skills related to the various subjects. 
Personality Traits Enumerated on 
Report Cards 
1. The majority of the report cards indicated person¬ 
ality traits to be evaluated through the employment 
of stock, descriptive phrases. 
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2. The prevailing practice of the school systems was to 
give consideration to personality traits in report¬ 
ing pupil progress. 
Printed and/or Unprinted 
Courses of Study 
1. The majority of the school systems studied preferred 
report cards with all of the subjects printed on 
them. 
Subject Areas Enumerated on Report Cards 
1. The subjects on the report cards were listed under 
broad area concepts and specific area concepts. 
2. The subjects classified as language arts, mathema¬ 
tics and social studies were listed in some form on 
the majority of the report cards. 
3. Foreign language was not generally taught in the 
elementary school systems investigated in this 
research. 
Types of Printed Data and Appraisal on 
Report Cards 
1. Characterizing the report cards with the imprinted 
name of the county and the imprinted name of the 
superintendent was a predominate practice. 
2. The majority of the report cards indicated messages 
designated exclusively to parents explaining the 
objectives of the school. 
Types of Data and Appraisal to Be 
Inserted on Report Cards 
1. Space was provided on all of the report cards for 
inserting the name of the pupil, the name of the 
teacher, the school year, the days absent, and the 
signature of the parent or guardian. 
2. Generally, most of the report cards provided space 
for the recording of such information as: (a) the 
name of the principal, (b) the name of the school, 
(c) the grade, (d) the days present, (e) the times 
tardy, and (f) promotion or placement records. 
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3. The majority of the report cards provided space 
for comment by the parent or the teacher, or the 
parent and the teacher. The prevailing types of 
comments were those that provided for two-way 
communication between the parent and the teacher. 
Conclusions 
The analysis and interpretation of the data derived from this 
research would appear to warrant the following conclusions: 
1. The report card is the basic device used by school 
systems to report pupil progress. However, most 
schools have found its exclusive use inadequate 
and have supplemented it with such devices as the 
conference, informal letter, and mid-quarter 
progress report. 
2. Most school systems employ the use of one-report 
card form to report pupil progress throughout the 
entire span of elementary school. 
3. Most report cards used in elementary schools are 
characterized with a title. 
4. There is no uniform pattern among school systems 
for the designation of grade levels on report 
cards used in the elementary school. 
5. Many school systems prefer to use an extra large 
report card in the elementary school. 
6. There is a tendency for all school systems to use 
white report cards. 
7. Most schools send out report cards each six weeks. 
8. In evaluating the pupil's social development and/or 
citizenship traits, many school systems employ the 
use of check-lists. 
9. Most schools report on pupil achievement through 
the employment of a multiple-point scale commonly 
involving the use of the letters A, B, C, D, F. 
10. In addition to reporting on pupil progress in 
subject-matter areas, most schools report on a 
variety of personality traits through the use of 
a printed list of descriptive phrases. 
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11. Generally, report cards used in the elementary 
school are printed so as to indicate subject- 
matter areas and special activities in which 
pupil engage. 
12. Many school systems use report cards imprinted 
with a message directed exclusively to parents 
with regard to school objectives, invitation to 
visit school and to hold conferences with mem¬ 
bers of the teaching personnel. 
13. Schools tend to universally have report cards 
which are designed to carry such information as: 
(a) the name of the pupil, (b) the name of the 
teacher, (c) the name of the principal, 
(d) school year, (e) grade, (f) days absent, and 
(g) the signature of parent or guardian. 
Implications 
The findings and conclusions which stem from this research 
would appear to warrant the following implications: 
1. That it is quite impossible for one report card 
to report coherently everything that is taught or 
considered important enough to evaluate. 
2. That owing to the variety of educational philoso¬ 
phies and social climates, the content of no one 
report form can equally effective in all schools. 
3. That there is a growing trend towards the use of 
two-report card forms in the elementary school. 
4. That there is a growing trend towards the use of 
symbols and check-lists in the elementary school. 
5. That there is a tendency for many schools to 
report pupil growth in personal-social traits by 
the use of a single mark, such as in citizenship, 
or conduct. 
6. That many schools report pupil achievement in 




The findings, conclusions and implications stemming from this 
research would appear to warrant the following recommendations: 
1. That the reporting of pupil progress not be con¬ 
fined to a single report card. 
2. That the content of the report card reflect the 
educational objectives of the school. 
3. That check-lists be employed for the purpose of 
reporting pupil progress in social growth. 
4. That pupil progress in subject matter-areas be 
reported in terms of specific objectives for each 
subject. 
5. That reports to parents on pupil progress be more 
diagnostic and descriptive. 
6. That special reports on unsatisfactory pupil 
behavior and achievement be sent to parents when¬ 
ever they are warranted. 
7. That reports to parents on pupil progress be 
staggered so as to discourage envious comparisons. 
8. That ample space be provided on report cards for 
comments between the parent and the teacher. 
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